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INTRODUCT IO

The methods, vprocedures and annroaches used bv Taam
in the Field Operational Seminar vere designed and
arried out indczandently of the other teams. However,
1 activities were planned in accordance with the mar -~
poses outlined by the UFFSCO/UIFPR as exnressed in the
Opening 24ddress of the Seminar v the UJIrSCO representa-
tive. Theze purnoses were to attemrt to find answers
to the following fundamental questiong:

- “What can education - namely functional
literacy - do in relation to =a nonulation
nrogramme?

© HOow can a functional literacy rogramme be linked
with a well-structured familvy vlanning vroject
having its own objectives and smecific subject
content?

~ thet ig the most suitable strateqy to adont for
deviging the educational nrogramme?

= What are the conditions for such an integraticn

of literacv and family planning in terms of
vrincinles, educational methods and technicues?-

II.  OPERATIONAL PROCEDURES

Team B decided to undertake the activities in three
different phases:

The flrst phaws was a study of the environment at
the national, district and local levels. In this phase an
attempt was made {c¢ explcre the ecological conditions of
the population. The second phase would involve the design
of a functicnal iiteracy curriculum and syvllabus related to
population education/family rlanning and the preparatiom of
units of instruction. It would include definition of the
educational and training ohjectives of a literacy programme
linked with vopulation education/family nlanning, prevara-
tion of educational tests for the target groups. aoplica-
tion of the tests to the target grouns, analysis and imterpre-
tation of test results, -=nd definition of a teaching strategy
and preparation of teaching materials. The third nhase
would involve the implementation of the nrograrme and
the evaluation of the experiment. It would include the




r out of urits of instruction, actual instruction in
ctional literacy classes, orevaration of evaluation
strurents and evaluation of the exneriment.

IIT.  STUDY OF THL ENVIRONMENT

#. At the “ational Tevsl

Publications, Jdocuments, ~nd hulletins concerning ponu-
'lation education/family nlanning and Functional literacy
programs in Iandonesia - including covernment policies,
strategies and plans - were collected and studied by mem-—
bers of the team and the narticinants. TFrominent Indonesian
expertg in demogranhy, population education/family nlanning,
functional literacy and related fields were invited to make
presentations to the Seminar. The topics of these presen-
tations included family oplanning, national adult education,
functional literacy and nogt-literacy programmes in

' InConesia. This was done in order to acouaint the
narticirants with the existing programmes at the national
level and to indicate »ossible trends and nroblems,

L. 2t the District lLevel

Reports, documents and monographs concerning population
education/family rlanning and functional literacy programmes
for the district of Lembhang were studied and discussed.
Local government authorities, administrators and field
workers dealing with family planning and functional literacy
in Lewbang were invited to give nresentations in their
fields. 2dditional information concerning family planning
practices in the district was obtained through a visit to
the family planning clinic in Lembang. Again, this was

done to enable the participants to get a better under-
standing of the operation of the family »nlanning nrocrame
at the district level and also of the vossible problems

that impede programme implementation.

C. At the Local Level

The desa (village) of Cihodas was chosen by the team for
intensive study at the local level. First, a vreliminary
survey of the general characteristics and ecological
conditions of the village was carried out. In addition to
a study of the availakle publications and documemts, the
team visited the village, interviewed the village heads
and other members of the communitv and had meetings and




iscussicns vith therm. Thiz visit was largely an
lacruaintance'’ vieit, to know the lecaders and have a feel
the villacge.

e following data were obtained during this visit:

fomz characteristics of the village

a. Cibodas can be reached hy car and is located
10 to 11 kilometres east of the town of Lembang at
an altitude of ahout 4,005 feet above sca-level.
{The town of Lermbang is located 17 kilometres
north of the citv of Bandung, the canital of
Teast Java). : :

B, The total area of Cilhodas is 0§69 hectares.
Apnroximately one seventh of the area (129
hectares) consiste of rice fields. Xost of
the remaining area is under vegetable culti-
vation, vielding three crons a vear. Cibodas
has 6 kampongs (hamlets), 12 Rukun Xamoong or
R.K. (neighhourhood associations) and 49 Rukun
Tetangga or R.T. (klock associationsz) .

¢. The population of Cibodas ig as follows:

POPULATION BY SEX AND AGE, CIBODAS, 1972%

Hale Female Foth Sexes
015 16+ Total g~15 15+ Total 0-35 16+ Total

on

1,574 1,487 3,061 1,768 1,788 3,57 3,362 3,275 6,637

® fSource: Civil Administration 0Office of the kecamatan
Lenbang {district of Lembang). lote: It scems umlikely
that the female populations of ages 0 to 15 and 1€ and
un are the same.
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PFecording to inforrmation received from the lurah
(village head) of Cimodas, the most recent census
showed a total ponulation of 6,747 cormprising
1,426 families. 7The rmain cccupation of the
vopulation of Cihodas i« farming. The annual rate
cf wonulation increase, according to the Civil
Aministration 0Office of the kecamatan Lemhang
(district of Lemhang) is annroximnatelv 2%, while
infant mortality is 10%. 1+ sirould be nocted _
that these rates wvere calculated fror the averages
0f one year only, i.e., 1972, for the kecamatan
Lawsbang, which includes Cihodas.

There are tvwo Six-vear government elementarv
schools in Cibodas with a total enrolment of 354
students: 202 males and 152 females, The
teaching staff of the two schools consists

of 10 male teachers and 2 female teachers. In
addition, there is one religious scheool, the
ibtidaiah, with a total enrclment of 150 students
in 1973, 5 school run by a tobacco comnany also
admits some children from the outskirts of the
village area. '

Data concerning the level of education of the
vopulation of Cihodas are not available. Fowever,
the 1970 census information provided bv the
Scinool Administration Office of the kecamatan
Lembang, which includes Cibodas, indicates that
35 to 40% of the population is illiterate.

Literacy classes in the village have been
conducted as part of the nation's general educa-
tional system by the Directorate of Communitv
Bducation of the Ministry of Fducation and
Culture of Indonesia. (For further information
see: Soenarjono Dancewidjcjo, "Adult Fducatiom
in Indonesia with Special Fmphasis on Literacy
York™, monogravh for this Seminar, Annex D

of this revort)

Inasmuch as the village was one of the disturked
areas of West Java after Indonesian independence
in 1945, due to rehellions such as the D.I M. T.T,,
it was not until 1961 that the povulatiom felt
secure in their everyday lives and normal school
enrclment of children was resumed.



f. The family planning nrograrme has “een conducted
in a cocperative manner armong local government
ingtitutions, includiang the local office of the
Directorate of Community Tducation coordinated
by the Eadan Foordinasi Zezluarga Perencans
asional (The National Pamily Flanning Coordina-
ting Board). The familv snlanning ciinic for the
arz2a is located in Lepbang. It was indicated
that among the accentors recordeé in the clinic,
150 care from Cihodas.

2, survey of Local Cenditions and Attitudes

In order to cain a deeper insight into, and a retter
understanding of, the economic, social and educational
aspects of viilage life in Cibodas, the team decided to de-~
' ign a cuestionnaire to be admlnlqtered to a povulation
sample of the village. 'This decision was reached after
careful evaluation of the available data concerning
Cilodas, and after intensive discussion of the inforrmation
ohbtained Lv the team durine a visit to the village, as
vresented above,

2. Purpose oF the Cuestionnaire: It was decided
that the ruestlonnalre should ellc1t information
concerning the following: -

{i). Personal data, ‘ncluding level of education
attained

(2} #nowledge of familv planning and functional
literacy, including attitudes toward population
education/family planning and functional
literacy and the existinag programmes in
these areas

(3} Personal needs, interests, constraints, and
aspirations

(4} Fconomic, socizl. cultural, religious,
technical, and other probhlems

b. Design Procedures

e

Team members contributed specific cuestions
covering a wide range of interests within the
limitations of the muestionnraire'’s rnurnose.

After analyzing and discussing oroblems cf general



3]
o

composition and format, the tearm agreed to include
4 questions in a trial cuestionnaire to he adg-
ministered to a selected number of villagers. The
purnose of the trve- ut was +to provide a basis

for selection of reliable gusstions and elimi-
nation of unreliable anga unrealistic cuestions.
After the trv-out wasg comiucted, item analyvsis

of the results was carried out. The team

then decided to shorten the cuestionnaire to

37 selected ‘uestions, which ware translates

into the local languaqe, i.e,, the fundanese
language,

Adninistration of the Questionnaire

The cuestionnaire wag administered to a
population of villagers aged 15 vears and
above, based on 3 4% random samnling of the
families., Of the total 1,426 families, 58

wera selected at random to bhe cuastioned,

Findings of the Study

(1) wvital statisticss 211 of the 58 persons
approached, including 33 females, responced
readily to the interview, although some of the
females were in confinement. ithile all of
them are Moslems, the women are not in veils,
which is indicative of their willinoness to
communicate. Thege 58 respondents represent
3% families out of 1425 families of Cibodas,
which - has a total population of 6747 living in
6 hamlets, 32 neighhourhood associations, and
40 block associations soread over an area of
0.87 scguare kilometres. Anproximately 1/7th
of the area consists of ricefields. Most of
the remaining area is cultivated with vege-
tables, vielding three Crops a year,

This sample covers 4% of the total number of
families as against the 5% target attempted.
These people sreak Sundanese which is the lan-
guage of approximatelv 15% of the ponulation of
Indonesia. The Sundanecse language is mainlv
written in the Roman scrint which is also the
script of the national language. Sundanese is
the medium of instruction at the schools wo to
the fourth grade and the Script taught now is
the Roman script only. Literacy classes are

taught in Sundaness=.

There were 25 male respondents and 33 female
respondants. The age group of the male res-
rondents ranged between 20-55 vears and that

of the females, .etween 17-45 for 24 of the
women, and 46-65 for 9 of the women. It is
therefore presumed that all the 25 males and 24
out of the 33 females are in the reproductive_
age groun. “hile the guestion was not asked im
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all cases, it is revealad that the normal age of
marriage for girls in this area is from 14 to )
20 vears, and for hovs, 17 to 25 years. The re-
spondents stated that generally the ideal aqge

for marriage should he 21 for men and 18.2 for
women, as/FST the mean of the resnondents’
replies. 7t is rertinent tc note that 54 out

of 58 resvondents readilv stated that marriage
age be fixed bHv law and onlvy 4 had no specific
cpinion in favour or against. Tt will be helpful to
know, howvever, whether there is a child-marriage
nrevention act which anplies tc Indonesian
citizens as such. ¥e understand that under the
civil marrizge act, & werscon who is above 17
vears of age only can contract a marriage.
However,; this does not apply to traditional forms
of marriages in Indonesia and girls of the 12-

15 year braclket also are married with the consent
of their parents without any legal bar.

There are 132 livino boys and 101 living girls

- belonging to 53 out of the 53 families respond-
ing, 5 versons cuestioned being unmarried.

This gives the average number of surviving
children per resnondent as 3.8. We have to
consider, however. that 49 out of 52 respondents
are within the procreation age groun, and there-
fcre the average number of children could ge
higher. C

-~
T

The average of 3.8 is not /the end of the journey
in all cases. It is significant to note that

the number of children desired hy the respondents
ranges between 2-9, vielding the approximate
number 4 as the ideal according to their lights.
This does not bear cemparison with the Indcnesian
national target which was set at 1.3% by 20002.D.
as against the present population rate of growth
of 2.6%or 2.8% as ner government statistics.

{(2) Economic Status: This is predominantlv
a fertile agricultural area with a fairly well-
distributed rainfall and good climate. Though
the land used for.cultivation is only 1/7th or
15% of the total land surface, the agricultura-
~ists are eking out their living with 3 crops
of vegetables a vear. Thirty=-two respondents

7
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are farm -holders vhile 12 ave farm labourers:
5 are merchants and % fall under the “other-
category. Some of these are answering to more
than one description. The maxinum iandholding
is 5 hectares as ner government ceiling, while
the minimum is .021 hectar=s. The respondents’
family incomes,however, re helow 100 rurpian pex
day in the case of the 25 cr 43% resnondentg’
families and betwesn 101-200 for 16 or 27.35%,
201-300 rupiahs for 5 rasnondentsfamilies or
8,6%, and 301 runiahs and more for 1z or 20% of
the respondents families, which, on an avsrage,
consists of 5.8 members. The per capita income
in Indonesia is said to he £100.00 (U.£.). or
41,500 rupiahs per canita per annum, OX 222,300
rupiahs per family of 5.8 persons. Fut the
respondents’ families are all far helow this
national per capita income.

U3

It is understood that nroduction of rice, the
staple food in this area,is limited and it has to
bhe imported at prices which have risen to 35
rupiah per kilo. Therefore, the low income
group, particularlv the labour class, is hard
hit.

The limited farming 2rea and the restricted farm
labour opvortunities will make it incumkent for
the future ceneration to move out into voca-
tional lines. No wonder then, that omiy 10

ot of 58 respondents have desired that their
children will follow farming. lonetheless, there
is hope for obtaining better returns for the farm
produce, by organising cooverative transport to
and marketing at the cities of ®andung and Jakarta.
Farm nroduce (like tomatoes) sell at 10 ruwniahs
per kilo in the village, but 25 to 30 ruviahs at
Bandung and about 130 rupiahs per lkilo at Jakarta.
flowever, ~nly 60 members are left in the co-
operative society which has sold its transwort
vehicles during the disturbed conditions. The
cooverative charges 1.53% interest per month to
members, on its limited lavout. It is uncder-
stood that the wrivate monev lenders’ illegal

rate in this area ranges between 10% to 15%

pver month.



Nonetheless, the farmers have generally
adopted advanced technicues of cultivation,
improved seeds and high dosages of fertilizers,
though mechanisation and sven animal nower are
not used rmuch, and irrication facilities are
inadecuate. -

The houses of the resrondents and others are
comraratively comfortable and well-kuilt, being
of teakwood which is chean and it is gaid )
tnat neighbours help to build heousss. There is
a2 possikility for coomerative nrocessing and
canning of vegetables and fruits for exnort in
order to ungrade their incomes. |

(3) FPducational Packground: There are 3
schools in Cibodas, one being an Ibtidaivah,
imparting a religiocus-cum-secular =ducation up
to tha €th standard. Out of 203 children of the
respondents, £6 are coing to scheool and manv

of them have found no place there. The headnan
informed us that he is raising local funds to
huild one m ore school. The government charges
a minimam of 50 rupiahs ner child, per month,
varying for higher income grouns. Many

fanilies have said that they cannot afford to
pay for some children and therefore not all go
to school. Since 52 out of 58 respondents have
been to school from 1 to 9 years, only 4 have
never attended school and 2 have attended 1 year
of schooling, it mayv be presumed that the sample
belonging tc the central Cibodas hamlet, reflects
a hicgher literacy nercentage than its outskirts,
as well as a much higher literacy percentage
than the €4% national average shown bv the
statistician. FHowever, some of the respondents
might have lansed into illiteracy and would need
reorientation as well as & supply of literacv
ramphlets.

(4) Functional Literacy Classes: Literacy
instruction in Cibodas has been conducted since
1851, but none of the respondents has attended
it, although 51 out of 58 have heard about it.
it vresent, functicnal literacy classes do not
exist in the village since functional literacy
as a nationwide »rogram has not vet been initia-
ted. However, thev have indicated they would
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like to attend the functiocnal literacy class if
such a class/misht exist. The following were
mentioned as rossihle subjects of the functional
literacy courses: agriculture (27), vocational
education (30), femily olanninc (15}, religion

(4 out of 20), znd coonerative (11)

It is verv interesting o record as ver the
headman ‘s licence register that 815 families
ocut of 1426 in this desa have transistors.
The villagers do listen to Zundanese music
(all) , the Horan (6}, farmerc' nprogrammas (5)
and farmilv planning nrograrmes (32).

Alreadyv a trained and competent volunteer is
running a literacy class and the village headman
who was interviewed indicated his desire to have
3 functional literacy classes to be run in 3
different localities of the village:  he has 2
“rosrective voluntesr teachers, 5 riales and 3
fewales, for undergoing the functional literacy
teachars' 'rientation course at Lembang, -

The definition of the rpoor for the nurposes of
poverty certificates for free school admission
and free medical relizaf needs to be liberalised.
It is at present an earning of 75 rupiahs rer
day vhich entitles a person to the novarty
certificate and the procedure is very elaborate.
fnly 2% or less of the families are said to be
getting poverty certificates for the health
centre or school.

Of the 58 respondents, 37 are functional
literacy rrosvects.

(5) Family Planning Eackground: There are 11
acceztors, all of them on pills, out of the 53

married respondents. Of the 45 nonaccepntors of
family vlanning, 25 gave the following reasons:

religion - none

culture 5
partner not in favour 2
more children 6
too cld 2
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clinic fees 4

clinic distance 1

influencs of =eer group 1

lack ¢f clzar information 2

gide effects 1

pregnancy N
=y

It iz nertinent to note that a fev elders of the
family interviewed have no objections tc their
daughters or daughterz-in-law ohservino birth
control or attending literacy classes, nrovided
thev are not asked to nay for the clase or
contraceptive devices, as they cannot afford
themn. ' '

The relationships withihkfﬁhéi"féMilfnand"-
tn the village are cordial.

There are 45 family planning wrospects from
the 58 reswondents.

(&) Conclusions:

(a) It is helieved that there should he
more input in the people’s welfare and
soclio~aconomic develorment programmes
through vell motivated and trained
institutiocnal and community cadres and
ub-and-coming local leadershin of
progressive and educated men and women.

(b} oOut of scheool educaticn, including
community and adult education, needs
more funds.

{c) The findincs showed that the adult
ropulation in the village vere eaager
to receive educaticn. Socico-esCconomic
conditions and the lack of facilities
were among the handicape. The existing
literacy c¢lass in the village is not
enough to meet the educational needs
of the people. Functional literacy
classes , however, cannot he whnllv
financed by the poor cormunity.

(d) There is encugh awareness and interest
arceng the nomulation concerning
nopulation educatinrn/family olanning
and functional literacv, but the
adoption stage has not vet heen
reached,
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() The general population, including their
Kev leaders, .howed a coownerativye
attitude towards grogrammes in population
education/familv planning as well as
functional literacy. They also desire
to coonerate inm a rulti-purpose com-
runity develonment nrogramme.

IV. DESIGH OF THE EDUCATICHAL PROGRAMME

o Intreduction

During the first phase of the operational studv, envircnmental
surveys were carried out at the national, Qdistrict. an’ local
levels. 1In addition, a micro- tudy of the envirornrment in
Cibodas was made in order to identify the characteristics of
the villagers and the nroblems which confront ther in poonula-
tion education/family Planning. In order to design an aporo-
priate educational programme.it was decided that a number of
villagers should be selected for a trial class.

After analysis of the field surveyv, Team & gelected 15 nro-
spective subjects “or a liier~scy class linked with nopulation
education/family planning. 2 strateqy was deviszed to assure
a homogeneous target sample from these 45 respondentcg, Thirtv
of the respondents had received 6 or more years of formal
schooling and were considered to bhe literate. Fifteen of

the resnondents had received bhetween 2 and § vears cof formal
schocling and were tested to determine their nresent level

of literacy and awvareness of farily planning. The test was
comprised of questions prepared by the team and translated
into the Sundanese language. All but one of the respondents
pvassed both the literacv and family nlanninc narts of the
test. The one who failed was rated semi-literate. It was
then decided that these 44 subjects represented a homo-
geneous group suitable for the proposec class. The subjects
were divided into 2 groups according to sex to encourage
candid responses in the classroom setting.

Based on the findings of the study, Tzam B drew up a proposed
ecucaticnal proaramme for literacy linked with nonulatiom
education/family planning,

E. Defining a Teaching Strategy

The team gave consideration to the objectives of fumctional
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literacy linkad with novulation education/family planning
nrogrammes, along with a suitakle curriculum divided into
nanageable saeoiential units. The strategy, lavout and
organisation of functional literacy curricula were also
discussed.

It was agreed that vopulation educaticon/family —lanning
knowledge and motivation must he emphasized 1in lz2asons,

and that technical ideas should be explained in gimple
terms, with the use of visual aids, if nossille. Further,
the probhlems involved in kecoming acceptors,; as well as in
the maintenance of familv planning nractises, should he
discussed and solnticns indicated, in the course of both

the prepared lessons and the discussions. In order te
maintaln the attention of the memhers of the class and to
encourage their sersonal invelvement, they shculd ke allowred
to air their mersconal problems as rart of the teaching method.
Finally, a certain amount of drilling in the essentials of
family planning technicques should be carried out. The group
finalised the format of the educational programme, which 1is
described below.

Cs Fundamental Objectives

The fundamental objective decided upon was to bring about

an improvement in the socio-cultural and econonic life of

the inhabitants of Cibodas by effecting a change in their
rrocreative pattern through a suitable educational programme.
while deliberating, the team discussed not only the specific
nroblens revealed in the cowmunity survey, but also the pro-
blens involved in population education/family elanning o
prograrmes in ceneral. The team decided to formulate broad
curricular andé instructional chjectives for the class, as
described below:

1. Curricular Objectives:
a. To establish knowledge and understanding of

the factors causing rapid population growth
and their impact on the socio-cultural and
econcmic life of both the individual amd the
community.

b, Po establish knowledge and understamdimg of the
close relationship hetween family size and the
living standard of the family 2nd comemunity.
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C. Tc develop arnnropriate attitw’es on the vart of

the individual towards hoth the family and the
nation.
24 Instructicnal Chiectives: Thz following instructional

ohjectives were chosen to tulfill the curriculum ohjectives:

a. Damographic aspects:
-  The reazons for ranid orowvth of sopulationg
= The consaruences of ranid notulation growth:
The relationship hetween the familv and

cormunity wvelfare and the socio-econoric
Jevelonment of the nation.

. Relationshin betwszen familv size z2ad livincg
standaris:

Large families can impede the narroving of
the gay betwesn rich and poor:

- Fawily welfare derends orn family wlanning;

- Familv size affects the health of the mother
and children; .

-  Too many people in the house, village and
countrv can have adverse effects on the
evervcay life of the oneonle.

s Development of resvonsible attitudess

- To helvp neonle develop appropriate attitudes
towards family planning and functional literacy
prograrmes ;

- To inspire peonle to take pogsitive stews to
hecome “acceptors” of family planning.

D. Programme Plaboration:

1. PDefinition of Educational Targets and Stra  :

The team, fullv y;ware of the limitations of the fimdings of its
survey, nevertheless defined the following educational targets
within the framework of a population education/family planning
nrogramme, kased on the probklems identified.




fentifiad Socic-Tconomic r3ucational Targetﬁ
rrohlems

or ecoromic¢ conditions For men: arov'sion of agricul-

' 1. vocaticnal and educational
. as ell as programmes
atives, and the process-
rarteting of farm rroduce.

For woOren: Lomne econonics,
nutrition, care cf mother and
child, sanitarv and health
MYOCTAnmes .

Lapses into illiteracy Post-‘iteracy and fellow-up
%’) 1“0 {‘:fr r ali!m(_. L7 oa

Sarly marriacge - Developing awareness of adverse
effects of sociezl prejucices on
personal and family life

High rate of population . The nrohlem of respondents® desirs
groxth and desire for for an averags of 4 children will
moxe children - call For orogrammes stressing

~ersonal and natlonal benefits cf
amaller sized families., It vill
alec mean reroving nersonal and
traditional prejudices concerninc

nrocreation.
Low level of acceptance Imparting bClentlflc knowledge
and 1guorance of the why reqaxdlnc family wlanning and
and how of family prlenning developing of awareness of the
methods : close relationship betweem size of

family, and standard cof liwing,
and versonal health and peace of

mind.
2. The Identificd Problems and their Presentaticms
I+ was decided that toplc merging out of the Cwes

should be specially high qutﬂd in the functional lmﬁeracv
curriculum, and that their nregentation should e germane te
functional literacy patterns.
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The neople’s low educzational level and/or lapses
into illiteracy DAY recuire the use of language ang
local aymiclien intimatelw uncerstooed by them. The
contente of the course TSt ralate to thair
interestsf aecds and exnsrience, and thae traditional
methods of teaching must ks Tenlaced by functiocnal
literacy teaching nethdds.

Tha nroblem of dron--uts nnd lanzes into illiteracy
can he tackled only Ly effactive follow un proarawvmes .

Overall naticnal develocorent obhjectives ansd Lrogrammas
shiould he incornorated into the lesscns in a graded
fashion, : '

In order to maintain the Jearnarsg? interest, folk
soengs, folk tales, .nd other suitable raterials shonld
be incoraorated into the lesaons.

In oxrder to take advantace of reiigious rredisposi-
tions, lessons should alsoe include simple narrativesg
frorm the For'an and the ¥Madis.

The language siiould he simple but colloguial. 1ocail
synbolism, images, and expressions should be used as
mich as nosgibie by lesson-writers and teachers,

3. Organisational Strategies

The grour decided that the following strategies should be
adopted in order to render the functional literacv Proaramee
with family nlanning orientation effective:

Ao -

felection of target groupz in urgent need of a
pProgramme of functional literacy linked with family
Planning ang Population education;

Training of dedicated and c¢anable literacy
instructors:

Srawing up a required curriculum and syllabus :

Preparing easv and cheap instructional materials,
teachers’ quides, readers and aucio-visuwal aids:

fetting-up an efficient evaluation swstem:
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£. Dove-tailing general cormrmunityv develovment
strategies and programries into the Ffunctional
literacy curriculum linked to family planning;

= vevelopine a post-functionzl literacy course

liﬁkeé to famnily »lanning:e

s Th% functionzal 11ter%cy prograrmes need to be
asgisted hv a team of chuntee rs consisting of
.leaﬂers and social workers who are deenly
interested in the wmecple's al are and who
will crganise functional lit teracy classes

linked with family planning:

L The importance of the nrogrammes should he
stregsed in order to secure the active nartici~
aticn of all villagers to achieve a radiation
effectn Materials and technical assistance for
family planning-purposes chould he disserminated
through covernmental and institutional sources,
or throuoh community self-ueleo efforts;

A Social leaders should organise sumrmorting

programmes to develop team spirit and rnopularise
the programmes.

Development of Instructional Units and Their Presentation

a. Basic considerations: The secuential breakdown
of the curriculum and the topics to be included,
in their ovder of importance from fanLY p1annlna
and ponulation education pointe of view, was
congsidered. An attempt rust be made to bridge
the gan between the respondents’ knowledge and
nractlce of familv planning through indirect
verbal versuasion as well as audio-visual or
nictorial demonstration cf means, methods and
techniques. Pree discussion and drillinc oy
gquestion-answer metheds should be encouraged
The inhibitions, constraints and ignorance of
the villagers, as revealed hy the survey, should
be kent steadily in view while selectimg topics
and preparing lessons. The time schedumle of the
classes in relation to the minimum kEmnewriedce to be
imparted was also discussed. It was generallv felt
that for semi-literate and literate grouvs about
1-1/2 hours in class twice a week for arnroximately
26 weeks or six months would be adecuate. In thig



View, +he entire curriculuym would have o be broken
down into 52 units with g zuitabhle numbar of Unitsg
devoted to each area ang topic, according to im-
Portance and relevance to family planning,

Five Curricular areas were dafinad: +) Easie
Demcgrashic inowledge, 2) Relationship between
Population Growth ang Zconcric Developmenty

3) Ponulation Growth and Gocial, Cultural ang
Religious 4snects, 4) Porulation Growth and
heological Larmony, pd 3} Solution of Pepu-
lation Grovep Problems Through Family Planning,
These areas were distributed to five subgroups
Of the taan, Who were 2ssigned the task of pre-
paring model lessons, '

The purrose of dividing the team into five grouns

wag to provide Cevery member with the oboortunity to

g0 through the exXarcise of bresaring modeal lessong,
Particular emphasiz _2% given to the problems of family
Planning in tre village of Cihodaz, as Drevicusly
identified ip the Survev, Fach subgroup nrepared

from 2 to 4 teaching unjitg out of vhich 3 were

selected for class demonstration.

(l) Subject: Basic Human Heedyg

(a) Objective - 7o enable the students to relate
the basic human needs (physical, educational,

emotional and Spiritual) to the need for a
well-planneg family, '

(b} Expected Cutcome - The realisation of the
importance of pPlanning a family in order to
be able to adequately meet the basic human
needs.

‘¢) Time Allotment - 9p minutes,
{(4) Activities - Discussion, sentence comstryc-

tion, test in comprehension (worksheet),
dictation.
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(g)

(h)

tontent -~ hyvsical needs (food, clothing,
shelter, leisurs time).
o .

~Fmotional neads {love., understanding,

~HEducational nacds (oreparine man for a

izthod and DProcadure of rrecentation:

=Current events:

~inatroduction of the subject matter;

~Motivation for discugzion, referring toe

the Eor'an on the duties of carents in

providing for thoe hasic needs of their

calldren:

~Presentation of the followinm nictures and

el citing comments from the students as a2

vasis for Jiscussion:

- fowell orovided-for fanilv with fer
chilldreny

e % large femily which is not weéll
nrovided-£for;

iii. 2 scheol that cannot accommodate
Aere childre-.

W L snall farmily in which there is
love, understanding and security;
Vo, Leisure activitv.

~8immificant roints rasied v the students
during the discussion are written on the
blackboard;

~Test of comprehension (worksheet) s

-Dictation.

Teaching 7ids - Blackboard, flannel board ;
pesters and reading material,

Evaluation - Zchieverent of the specific

objectiva: “To relate the basic humam needs

to the need for a well-planned fawd ™,

1. Iffectiveness of the methods, amoroach
and teaching aids;

1. 2deqguacy of the lesson content ;

‘ii. Active varticivation of the stodents:

iv. Students' comprehension of subject matter;

V. Teacher's capability:

vi. Physical setting.



(2) SULJECT:  PLAMNING FOR THE FUTURL
1 seruence = 2 units
i. <. Introduction to technical content of 5 minutes
the subject: seguence and a»otivation.
b, Groun discussion. 30 minutes
2. writing the result of discussion on the 15 rminutes
mlackboard in the form of sentences that
came about during the discussions.
3. Language teaciing thyourh reading 20 minutes
material related to the discussion.
4. Students copy the ssntences on the is minutes
»lackboard into their notelooss.
5. Review for clarification. 5 minutes
$0 minutes
1. Review of the nrevious lesson; 5 minutes
2. Discussien of cocio-economic aspects. 15 minutes
3. mathematics related to the aubject. 25 minutes
4. Visual aids. 10 minutes
5. Worksheet:
a. Copprehension
b. Review 25 minutes
5. Writing the correct answers to the 18 minutes
worksheet on the blackboard.
g0 minutes
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(a) Guidelines for teachers on the socio-economic
conditions of fariliecs ang cormunities,
Peonle have basic goals for themselves and for
their children. They want good housing, food,
elothing, health and education.

Some expenses areo daily, some monthlv and others
yearly. The cost of food can be calculated on

a daily basis. The cost of household goods

such as matches and 308p can be calculated by
the month, and clothing by the vear.

First, we need to know how much we spend for
these items; then we need to think of what we
want in the future. ®hat kind of education éo
we want for our children?

We also need to plan how many children can be
given proper food, clothing, housing, education
and medical care. #hen should we have children
and how much time should go bv between births?

The large family of 3 or more children was
necessary in the past. Many children died, so
8 or 2 pregnancies were necessary in order to
have 4 or 5 surviving children. Parents wanted
support in old age. iow, 2 or 3 well-educated
and well-cared for children can provide Letter
support than 6 or 7 uneducated children.

The main reason for only 2 or 3 children is the
health and welfare nf tha family. Children in
small families are hetter cared for, their
education is better and thzir contribution to
society is greater.

Socio-economics: It is an advantage for childumse
to live in less crowded homes as they have mome
room to play and are able to concentrate betiwse
on their studies.

(b) Guidelines for Teachers in Group Discussian:

The teacher should conduct group discussiom s
follows: (The results of the discussicm siivegl .0

e

be written on the blackhoard and the

should conv them.
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~Adults should activelyv rarticipate in the
discussion and offer tha2ir own ideas:

~The teacher should act as a key to solve the
problems for which students cannot find an answer;
-In the meantims, the teacher should guide the
students toward the goal to he achieved.

The following are key sentences for group discussibn:
-DO vou want & nice Louse to live in?

-0 you want netter educated chiléren?

~Do you want better food and clicthing for vour
children?

~With 2 or 3 children the father can afford a hetter
education for his children.

Unwanted children causs anxiety for the parents and
cannot be well-cared for. In large farilies, the
children cannot continus their studies so thew
usually do not live comfortably. The narents who
are not abkle to make a suitable life for their
children are sorry they had so many children.

-Statistics have shown that the most unfortunate
precnle have coma from large low-income families.
If vou want to have a healthy and happy familv,
nractige family planning. You should know that
today a large familw iz not a sign of wealth,

Language s

What is family planping? ¥ou can decide how manv
children you want and whnen co have them. 7ife and
husi>and should discuss toostaer and choose the
family size theyv want. 4“here are safe methods

to hmve the number of children you want.

Wife and husbhand can go to tha familyv planning
clinic for advice.

How to space births. Fach counle should learm about
family olanning before marriags. When courles marry
they want to enjov livina with each other amd it is
often a good idea for them to wait 2 to 4 years
before having children. Iuring this tisme thev can
save money for a more confortable life. For health
reasons, the srvace bhbetween children shounld bhe at
least 3 vears. Time ig needed after each birth

for a woman to strengthen her health.
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HMathematics:

P

The weekly income of a familv of 3 is &b, 1,430,
0w much is this for each merber of the family?

The weekly incoeme of a farily who has 2 rpore
children (a family of 7) ig alsc . 1,406, Low

much is this for each member of the familvy?

Compare the twe families and decidsie which is
wetter.

Biri Aminah, her hushband and 3 children live in a
neuse which is 35 scuare metres in size. Fow
fany scuare metres are there for each rmember of
the family?

Pibi &#iti, her huskand and 5 children alsc live in
& house 35 scuare metres in size. FKow manv square
metres is there for each member of the family?

Compare these two families and decide which
one is more comfortaple. '

400 Area €0 x 20 =

F
50. metres
4 4 :
5,400 so. petres

20m
- 1,860 -~ .
S 5G. metres . Land for the fawwer’s
o N o three soms = 5,400 sc.
netres.

2,400 _ 1,800 s~ . netres

3 Per SOn
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.F-‘;'
e R " = < i
e 800 sg. metres e W LS Land for the farmer's

— - . ; nine song = 5,400 s,

ot matres.
‘ 5 o400 .
-_j?*—': 4006 sa. metres
ner son

{2} Yorksheet:

“hy in th@ past did mothers hava el ht or
nine wpregnancies?

that are the needs of a c¢hild in a farpily?

1s How much rice is needed ner week by a
farilv cf five if =ach member needs 1
kilogram »ner week?

Edos How much rice is needed bv a family of
saven ner week?
iii. If the price of rice is Rp. 100 rer

¥ilogram, how much does each of the
two families zpend on rice ner week and
ner vear?

nsikilities of good reronts -

ons
Problems and suggested solutions: Telationship gg guiléren
to avalilable resources:

(3) Subject: Duties and resp

-t

i

(a) Cbjectives:

~to implant knowledse and understanding of the basic
recuirements of resnonsible narents;

~t0o identify vprobvlems of pnarents; suggest solutioms.
(bh) Ixvected Cutcomz of Teachinag:

~knowledge and desire to irprove living conditioms
and to kecome better narents:

~-realisation of disadvantaces of having =ore children.
(c) Time Allotment:

Two 45 minute neriods for each lesson {4 lessons
in total) .



(e)

Legoson Contents

XARDI 22D SITI (ricturing a happy: small-sized family)

i, vardi and Siti are oood, resnonsible narents.
ii. Thev have heen married fcor five years.

iii."hev have two lovely and healthy children:
pidi is four vears old and Minah, the taby, is
four months old.

iv. Siti gives goo? food to the children. The
house is -alwavs clezan. The chlldren alvays wear
clean clothes.

v. Xardi and &iti want to send their children to 2
good school. They want their children to be
educated sc that thev will live happily and well.

vi. Cood schocols are expensive, so £iti and Xardi
nlan to save money for the children's education.

vii.Xardi and 8iti woxk very hard for their children.
vardi iz a farm labourer and Siti cooks, does
the laundrv, and takes care of the children.
She alac earne monev hy sewing in her free time.

viiiXardi and Siti are worried because they don't
want more children. Kardi and 8iti know that if
thev have more children, thev will not be ahle
te proviﬁ@ cocd food and good schooling for them.
Thev decids to ask the village headman for advice.

Teaching Procedures: (Ta be followed for each lesson)

mintro&uction i i o e £ &I‘s
~group discussions to identify familyv preoblems

and suggest possible SOluthﬁa““*”*“m*““””“”_“---"Taﬂ!ls
~yreading exsrcises mmvm==ﬁ**mwmﬂ——mm#—w#ﬂﬂwmr—-ﬂ-m1%$Ies

~Language comprahenglon=—mmemmmem - — oo = —— —
exercises with silent readinc and testing
of combERRERRRGE ————SSSRE— *“““*4'“"‘““ﬁ§158te5



-~writing and arithmetic B

~evaluation of whether teaching objsctives
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have been reached m=mnwbwﬁwﬁw=1=~«=-==¢»»=~ﬁ~=ﬂm§iﬂ&teh
Tetal
minut
(€) Teachine Aigs
=blackhoard
~flannel chart
~ nictures:
i happy small family:
id chaotic, larae family:
iii - two healthy children.
iv six to seven dirty and thin children;
v nutritious food:
vi non-nutritious food:
vii a dirty dark house:

(g)

viii a clean, Tighted house,

Teacher's guide: Rardi and Siti

Introduction ( 5 minutes ) © Teacher shows pic-
tures of a small nappy family and a large
chaotic family, and reads and translates some
selections from the or' .n stressing the res-
ponsibilities of narents.

Group Discussions { 30 ninutes) : to identify
croblems and Suggest possible solutions:

~Teacher asgsks qguestions concerning familv sipe
and the problems of parents;
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-Teacher encourages students to suaggest answers
teo the problems raised and tc ask cuestions of
each other.

~Teacher identifies nerccnal nprohlems of the
students by asking ousstions such as:

i How many children do wveun havae?

ii Z2re they all healthy?

]

1ii Why is he sick?
iv Is he suffering from worms?

v Who takes care of the children if the
mother does the laundry in the river?

vi Do you have a bathroom and toilet
in your home?

vii What scheol do you want vour children
to go to?

viiiiiow much does it cost to send your
children to school?

ix If your children do not co to school,
can they find work easilv vhen they
grow up?

If time allows:

~Teacher divides class into three groups with
the following discussion topics:s

Group 1. What is recuired of good responsible
parents?

Groun 2. Mow can people improve their economic
condition?

Group 3. How can family planning be promoted?
~Problems identified and suggested solutions are

written by the teacher on the blackboard to be
read and copied down individually later.



Reading Fxrorcises (10 rinutes):

~Teacher reads lezscon 1 slowly. sentence Ly
sentence -

Language Comprehension Zwarcices (23 nminutes) -

Th Wercise is very important to test whether
the students understand what they are reading.

El

Yhe guestions on testing the students' com-
nprehension should be wrief, bhut ¢lear. Znsvers
should e found in the lesson. iHo auesticns
should have "yves” or 7 o ANSWers.
Comorehension cuestieng:

~How lonag have Zardi and 9iti been married?
-tirat kind of varents ars they?

~How ©ld ie pidiz

~How much older is Didi than Minanh?

-¥hat food does £iti give her children?

=llow 1is R2iti's hougzs?

b
-3

(]

~¥hy do Kardi and Siti want to send the chilér
to & good school?

~Is a goed school axwensive or chean?
~Dces Kardi work in tlie kitchen?
-Wiera does Xardi.work?

~How does S5iti earn extra noney?
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Writing and Prithmatic nxercise (20 minutes) :

Hictate classically:

Good Parents

Healthy Food

Saving Money

Two Happy Children

Five Dixty Children
Tvaluatien of whether Teaching Ohjectives uave
Lgen Reached (5 minutes) : Teacher asks students
to comment on the fcllowing: e

=8 p}qturg of a-;argé chaotic family: What
problems do they have? = = 3

-a picture of eqgs. TIs this good food? What
is good food? o :

-A picture of a dirty, ~ark houge. 18 this a good
house for children? WWhat should a good house be

1ike?

I¥PLEMENTATION AND EVALUATION

2. Selection of Local Literacy Teachers:

_teachergfhone male and one female, were selected on the
3 of criteria previeusly considered and aepreved v the teawm,
bor consultation with the Lurah of the villace and the head~

peer of the local literacy coursg. Two reserve teachers, onhe
le ana one female, were also selected,

P. Training of Feachers-

y prepare the selected teachers for the job, they were given
rientation on the objectives of the seminar and on the “why*
vhow” of teaching functional literacy linked with family

Mlanning. Actual demonstration teaching was conducted by members
+he tean followed by the teacher trainees. puring the dewonstra-
ons, the following principles were ohserved and amphasised:

3. ctart where the students are: proceed from the known to the

unknown ;

=~ class particination throuagh well-guided
mne less the teacher talks, the more the
. . 4 ‘.--iu

2. Incourage activ
lgroup discussions.
students think: IR | ; o BB o ® il

3. A well-planned functional literacy course is desigmed toO Dre-
pare a person to think, judge, evaluate, understand, ané discuss--
' to learn how to learn. Tt coes beyond mere trainimg in the

ability te read, write and reckon;

4, Functional literacy programmes-areabased pn_real problems oI
real people arising from real situations. Out of these proble=Es
educhtional objectives are formulated to develop abilities and

: A ;- g 1 L NETORTL S B S ity SE NPT : B O R vy o ER peg PSR PR -ﬂlr: FR——
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i1ls in tha three 'Rfs”, ‘ncluding =zxiils in visual percention
:nd oral exprezssion. Then functional literacT training takas
place in a realistic situation; the lz2z2rning Srocess Hecomes
wre neaningful and significant to the lzarner.

—
E\IO

Choice of Locale and Scheduling of Classes:

-0 functional literacy classes ., conposss of 44 selected adult
itudents, 1 males and 23 females,  ere conductad in the villaga
wchool. The women's class was held fxor 3:00 T.r. TO L2230 T 0.
md the men'. class frow 4330 D.7n, TO G: Y m.e. The tear decided
o use the same teaching units for the two classes in order to
facilitate evaluation and to avoid the vrenaration of adéditional

0. Evaluation:

fhe exveriment made by Team ¥ on functional literacT with
ponulation education and family planning orientatiom im Cibocas
pined at finding answers to the fundamsntal cuectioms asked in
bhe introduction of this report. The evaluation of the exreri-
pent will be hased unon these guestions.

Before nroceeding to evaluate the experiment, it iz mertiment to
point out that this educational effort lasted only three days:
jts outcone, therefore, s almost impossible Lo 3SESSS. OfF all
phe limitations, the time constraint was the most Zformidable, and
pffected all the oprereguiszites of a znccessful instructicmal
prograrme dealing with teaching materisls, teachinc aids amd -
Eéachers“ training. 2&nother obstacle which the teas comsiamtl v
pried to overcome with the aseictance of the local interpmeters,
prealiing Sundanese, vas the problem of communication, winich might
have increased the degree of hias that inevitably occurs im 2
posearch study involving large nuribers of people represembing
giverse linguistic and socio-cultural backgrounds. Im theme
pircumstances, what is nresented hiere as an evaluation may be
;;qarded as merely impressions and tentative judgrents of

e groun.

of the said limitations, the team acreed to use direct

In view
phservation in addition to worksheets as a tool for assessinc the

pffectiveness of the lessons given. For observation, each team
menher watched the lessons for three davs and put im writing
gheir impressions about them. The worksheets contaimed guestions
: the contents of the lesson units and were givam at ithe end of
ach lesson. It needs to be pointed out that the sreparation of
he teaching materials and the teaching aids used b the team
was based on the outcome of the nre-test adrministered earlier to

the target groun in order to have an iclea of their levels of
L.“ s B _-\z , el

I
1
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| literacy and their Fnowledge and unldorstondine of

iDroblems as well as their attitudes towards family nlannino. The
pre-test results revealed that the r=zoendents are Aaware of the
porulation nroblem and favourahly dispcosed torards family plennine .
but there is a wide gan hoetween their knouvledge and nractice, which

nonulation

meeds to he hridged, Toncerning levels of literacv, the test
rezults indicated +hat except for z verv fe-, nmost of the
resoondents have sore knoviedge of the 3 ='a iyt the levels

were of a very low standard.
Pfter carrving out the experiment, the toeom is fulle cenvinced
that education. namely functional literacy, can really plav a
pivotal role in a mopulatien progremme. The viay the team tried
tc link functional literacy with farily »lanning in setting un
#he educaticnal vprogramme which was tested in Cibodas proves
beyond doubt that such a titeracy rrogramsme is no loncer a
motion, hut a reality.

Yhe strategies which the tean adonted for devising the educa-
tional programme proved to ibe koth adecnate and effective, as
evident from the results of the try-outs of the three secuentiail
lesgons prenarzd by the team and faught by the three local teachers
¥ho were snecifically trained for the purnose.  During the three
Zays that functional literacy lescorns were being tanght in

-ihodas, the memiers of the tean wers nresgsent to watch ther, =nd
-hey were amazed by the enthusiasm the lessons generated, not
rerely in the students but alsc in the entire villace population.
Fie teachers conducted lessons in the wanner they were trained
1Ising the functional literacy approach an® not the traditional
Ipproach.  The informal croun discussion method vas used, which
esulted in the free particination of students vithout regarva-
ion. Although the lessons centred around the main topic.c®
amily planning, bhoth male and female students responded sHom—
aneously and discussed preblems related to marenthood, planmimg
or the future, and meeting the bhasic Auman needs,; and +he
olutions to these proklems. After onserving the lessonsz

iven in the classes, the team members felt that the studemts

ad a hetter understanding of zome of the misconcentions re—
arding a large family, and that there was arcused in them a

een desire for becoring hetter parents.

&

he course content previously prepared by the team seomed]
nteresting to the students as it was suited to their willage
ife and their specific needs and prohlems. The lanowmpe of the
ourse content was also found quite saticfactory, as the students
ere able to grasp it without puch difficulty, therebw facilitst-
g their learning of the subject matter. The teachimy aids such
5 pictures, posters, flannel boards, etc., nrevared by the team

T,



pezcily cantured the imagination of the students and helped ther

o grasn the significance of the lessens: This was indicative of
fhe relevance of adecuate teachi i The wav in which the
three teachers conducted the legs wed that the Lra1n1nq

3 2 '.g 2hout a chancge in

their traditional aporoach.

ghe team , however,

felt that thev nesded mors intensiv:s training
jr the functional literacy avorcach . which Tignt have mrevented
the teachers from their occasional falling intc the gld habiz of

taiking teo ruch, thus curtailing the scone of stuwdents’ artici-
bation vhich is the sine gua non of the success ¢f a fanctional
fiteracy programme linked with wonulation educaticn/farily
planning.

thougi the team tried to run the classes in a nroner physical
petting, it could nct do so for factors beyond its control. The
programme aroused so wmuch interest in the village that a laros
punier of voung men and women, other than the riembers of the
arget grous, joined the classes. It was therefore necessarv to
cld the classes in the villace elementarv school in a rore or
Jess formal settingnot fully suited to the adult learners’
psvchological conditioning. 1In order to ~F¢set this handicap;
fhe chairs were rearranged in a circular fashion, giving an _
formal and friendly atmosphers,

he effectiveness of the lessons could ha aleaned from the
Favouraizle chzervaticns made b the team menbers, as mentioned
barlier in the rswort, and from the resulis of the worksheets.
fhe worksheets oiven on the last day revealad a hetter under-
ptanding of nopulation education/farily rlanning as shown by the
increased average taken from both the men and the women. &
pust be mentioned here that the questions in the worksheets were
pf a still higher standard: if this had not heen the case, the
ptudents could have perhang shown much better results. The
following are the results of the workshects.

Earch 14 -literacy Test March 15 - Test irn knowledoe,
Attitude in population
education and oty

_ nlanning
Fale - 17 fiale ~ 15
b - 100% g - 190%
- 839% 4 - 28%
1 - €7% 1~ 509
1 - . 5é% 2 - 25%
2 - 45%
1 ~ 343
1 - 22%

fverage 715.95% : Zverage B83.47%



Ll
P

Female - 25 Fepals - 25

13 - 100% 2d = L00%

5 = 943 1 - &7%

L = ey 1 - 0%

2 - TB%

i - 72%

1 - 67%

i - 0%

Tuerace 37.55% ryerzge 52.£2%

VI, COECLUSIONE ¢

7or a functicnel literacy nrogramme to e effective it has

toc be set agzinst the socio-cultural and religious hackground
of the neorle for vhom it is designed. It must rer fiect their
mones and asnirations, .QQCthe1V meek their needs and ansver

their problems. Although the short-term exparimentation was
carried out amoOnyg & Very srail *ract¢on of thz vast porulaticn
of Indonesiz, it has, navertheless, cpened up 20 sibilities of
nresenting a well-.tructured family o»lanning »nroject in the
matrix of a comprzhensive educational programme touchinag the
wicle ganut of the eccnomic and socio-cultural life of the
veopie. The functional literacy DrOGrAMMES with »nopulation
education a2nd family planning orientaticn should be dovetalled
with +he walfare and development schemes at the local and
pational levels, and all institutions concerned with nopulation
sducation and family planning should put fozth coordinated and
concerted afforts to maximize thne utilisstion of human and
rnaterial resources.

1
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A THTRODUCTION .

Civillsacion is a race betveen edmrat-iowm omd
catastrophe. Tha lstter will rmain a Soothold §if the
educative process is not strencthened. Learmime, like
breathing, is = recuirement of living. If =e acweod
education as a wav of lifs, the bast how: of maelicind
today would be continuocus learning to adiust o Hhe
changes going on to meet the raguirements of am empamd-
ing, developing and increasingly comnlicetz? societw.

The greatest challenge of civilisation is hasicallw
zducational in character. 0Mne consecuance of this wiew

ig to regard the cultivation of the sducative adault im

the educative community as the central ournoss of

its efforts. 1/ fSince we are living in 3 ranidly changinc
world, there will always bhe the possiliility that what a
PErsOon Knows now may become cbsolete in the future:
tension mayv arise from cultural lag, and the insecuritwy

and anxiety of a societv in transition will increase. 2

L §

cxnerieance hasz shown that the development of the
human person stews not only from the improvement of his
hiclogical Lodv to meet his physiclogical needs bhut
also in the formation of a broader and more favourable
outlook in life to satisfv his ultra-hiological needs.
The attainment of the same can easily be had if his
mental, manivulative, and emotional capacities and
canakilities are enriched. Thus, wodarn literacy
prograrmes are gzared not only to learning the hasic
3 's kut also to heln the adult develop self-direction,
critical judgment, and meaningful interpersonal group
relationshing, and to helwn estailliish human control
over the increasinglyv comnlicated environment wherein
nroblems are solved, abilities learned and an esducative
communitv climate emerges.

This report presents the activitiess of Teanm T
which follows a nattern of action in huilding u» an
educational nrograrme. It is noteworthy that the pivotal
point of its activities is based on the objectives of this

AT DV ot w7 ¥ : = .

V. Howard Y. MeClusky, "Community Daveslopment ", in

" Handbook cof Adult Zducation, Malcolm S. Enowles (ed.}
‘{Chicaco: Adult Associlation of the USA, 1960) pm. E25-
£26.

2/Vekster Cotten, “The Heed for Adult HXducatiom: Some
Major Themes , ARdult Iducation, (Chicago: Adulk
2sgociation of the USSR, 18&2), Vol. XIII, . 1, =.6.



zeminar, i.e., tha establishrent of a lirk between an
zducational nrogramms and 2 family nlanmin

For this nurpose, the team accerts for its oreraticnal
cuidelines the following hasic questicne:

e {7
15
1
k)
H
2
2
H
u
o
ik
i

1.

~»  Yow can some elements of a familv -lanning
programme having its owvn chijectives znd
functions Le incerporated into tha commonants
of a comnrechensive acult education nrograrnme ?

i-J

> Thich zlement of 4 family »lannimg TOGr arme
could ko dealt with e’ucationallv im such a
component of an adult educatien QG EERNe ?

3. Uhat ars the nost arsronriate aeCucaticmal
methods and procedurss in working out a learner-
centred apnroach in order to inplement an
adult education pProgramme linked wit: Ffamilw
nlanning?

F. TIZ PROGRAI .

The fundamental assurntion used hv this aa is
that the linking of some cemponents of the twe 4istinct
Programmes will hasten the attainment of the ohjectives
of both. It is slee congidered that hoth familv pianmi
and adult education mugt take into account the le
and/or the end-consumar (clientele}, His exnariences,
his needs, asvirations and all individual variahles.
Facts and experisnce tell us that onz of +he constraimis

bt
' (D

"

of a family nlanning vrogramme ie the lach of annro-
oriate kEnowledge, adverse heliefs and attitudes,. and low
‘motivation of the clientele. F®ecanse of these coenstraints,

they can hardlv make critical judament and decisions
and estabilish human contrcl over thesir socizl environewemt

By their verv nature, hoth programmes are or i emited
towards the adults. The latter are the targets from
vhom operational strategies will he drawm. For this
reason, the team has to get acguainted with them in e
of their level of knowledge, their attitudes, needs,
asbirations, their environment, and such other factoaws
as will orovide data for develening an educational olam
and rrogramme linked with a family nlanning Nrogramme. Tm
other words, these dats are envizioned to ansyer the
muestion “Who is the learner A5 exvosed to a familwy
planning wrogramme?* T is well-consider=d that thiz



Programme has to be planned in relation to the already
afisting national programmes on adult education and
family »lanning.

ma facilitate activities, Feam C utilised the
following to bring about a clearer nicture of future
activities, viz:

1. review and analvsis of relatef literatares,
documents, and such other dcocunents as are
available; '

2. lectures on topics related to farilv nlanming
and adult education;

3. conferences and interviews with officials
responsible for family planning and adm it
education at the local and naticnal leowels: and

4. ocular observation of the family mliannime
clinics and the target communitiss which
gave the team memhers firsthand infcrmatiom
on the local programme and the envircrmmemt
of the communitv.

. The facts and data from these documents, inter-— -
views and preliminary observations nrovided the team

with a basic assumption related to knowledge, heliafg)f
attitudes, motivation, and rate of acceptance of familly -
nlanning practice. .

The hynothesis: The perscn'’s knowledge, r2liefmf
attitudes, motivation, and rate of acceptance and ™ f
of familv »nlanning is related to aducation.

The team’'s action is generally based on COnCemsmE
and general agreement. Furthermore, it was deemaq
important that each team member must know and understame
the pnrocesses involved. This, undeniaklyv, is aiso
enviszioned by the Seminar. In the formulation of the
data-gathering instrument, varied comments were heamd
and a general concensus and agreement was reached. Tre—
rest of the cuestions was held in a hamlet cut of the
team' = selected area. . Observations were made and
imnrovements made.



PROFILE OF Tix TARARGIT CROUT

A,

seline Survev

T.ocale

The two hamlets, Ciluwmber and Sikedug,
in the village of MNitogo arz the
The first hit on the hamletz cave teaﬂ
remhers a; imnrescion of the cormunity as
well as the opnortunitvy to observe the
onwgoin_ llt@facy classez. Tocal authori-
ties rewortad that there ars 3088 houszholds
and a total of 1,230 inhabhitants in
Cilumbher. In Ciledns, there are 371
households and a total of 1,855 inhabitants

[
Q
Q
4}
[
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The Survey FPovulation

For the purnosge of the field survev, the
team acrzed to define itz target moou-
laticn as fellows:

- Low educaced Dersons who have no Tor
than 3 vears of formal schooling This
also includszs those who cannot Lead
and write and do simple arithmetic
though they might have undergone more
than 3 veare of formal schooling.

Ace, 5n801fﬂca?lv those who £311 within
he 14-45 ace range.

-~ TLoth sexes

Married or unmarried.

b

The Data Gathering Instrument

oG hv the Tearm
s was intended
the nrofile of
ided into

2n interview scheduls was us

in collecting the data. This

to gather information ahout

the target groun. It is div

3 main narts, nam2lv:

- ragnondents' damoararhical data

- ecucational indicators

- knowledage, scurces of information,
heliefs/attitudes, motivation and degree
of acceptance of familv »nlanning.
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2. The Samnle

The tean was able to interview 33 res-
pondents. This was dons Yy using
judgmental or vurposafnl samnling, i.e.,
persons who fall under the definition of
the target wnonulation used cualify as
2amnles,

w0 comdlimentary studies tere later done to counter-
Eheck the literacy levels of the low-2ducated target
k Oupn

second hit wae wmade on the village the next dav for
Bata gathering. It was agreed by ths Team to divide
into 7 sub~groups. It was Ooriginally intended that the
male team members should interview the husbands angd

ithe women team mempers should interview the wives,

Put it was later discovered that most hushands vere

jout in the fields and could hardly be at home for
interviews. Some Male members decided therefore that,
if the situaticn considering social and cultural norms
alloved, the wives could ke interviewed Ly the male

penbers if the wives themselves were agreeakble,

2. Analysis of Data of Baseline Survevy

a. Demogranhic Data

- There are more ferale than male res-
pondents,

This was mostly due to non-availability
1

of the male respondents during the

interview, They were mostly in the
fields:

~ A great majority are married;

= All respnondents fazlil within the 14-45
age range;

- & great majority are tenant-farmers
and/or farm labourers and are agricml-
ture-based,.



b, Educationa} Indications

-  "ost of the respondents (71%) fall

' within the low-educated grous as defined
in this rewort. This refers s»ecifically
to those vwho have undergone less than three
rears of formal achooling and those who
have never attendsd. ‘lost of those who
did not attend school said thev are facing
Aifficulties in their dav-to-day activities.

¢. On Familv Planning

(1) Kriowledge

- more than four-=fifths said they
have heard about family planningo.
‘Arong this croup, only 28.1% said
they know about the activities of
the familv nlanning prograrne;

= On the cuestion of their having met
the familv nlanning workers, only
an insignificant few renlied vositi-
vely;

-  When asked where the family vlanning
clinic is located, 43.7% knew where
and 43.4% 4did not know. The renainder .
offered no response;

—- A great proporticn of the respondents
(61%) are igncorant of the concept of
family planning. A few conceptualise
it onlv in terms of contraceptive
methods.

From these findings, it can be irplied
that although a high proportion of the
samples have heard of the term "family
vlanning”, the extent and denth of tieir
understanding is a point in ~uestiomu.
It also appears that a hich proporticm
of those who are more knowledgeahle
about the activities, procrommes and
location of the family plannimg elinic
are male respondents. It is fuxiher
noted that a substantial number of the



(2)

nopulation is either ignorant of the
concent of family wlanning, its content
and activities, or is uwnvilliing to
exnress an opinion.

Cource of Informaticn

- MThe yvadic cam2 out as the rost
popular source as far as irpersonal
information is congernel;

he neighbours ware indicated as a
ersonal scurce by a significant
umber of respondeants.

J’U 3

Peliefs and “*vlt doeg

Certaln cateqgorical statements on
common beliefrn and atritudes towards
family —»lanninc were read out to the
respondents. The following findinge
were revaaled:

childryen mean nore

vinust feel that more
SecaVLt in old a

-~ Bajorityv feel that each child brings
luck to the family regardless of the
total nunber born;

~ Thespondente were almest equally
%1v16ﬂd in opinion on the statement
chiat the more cnmhﬁran & oerson has.
the greater the Tnoone for the family;

vajority of the reswondents do not
acgree that more children bring core
rasnect in the communditv: .

-~ tlost reqrgndent ?egl that familw
nlanning is not sinfuls

. n great majorityv of respondemts <id
not express

that som2 contr

=

aceptive methods are
dancerous O &

}.altn of the molher.

any ovinion on the statement



This observation has significant
implicatieons for education, infor-
mation and communication. Tt could
be impliad at this noint that veople
cannot exnress an cpinion, perhaps,
because they 4o not reallw know
wiiat contracention is.

Waen the above findings were related to
the educaticnal level, it was revealed
that the higher the aducational attain-
ment, the mere favourable is the attitude
towards family planning.

(4) Motivation and Tractice

- When as'ed their ovinion on the
ideal family size, the rajoritv said
4 - 2 sons and 2 daughters. 7The

reasons given were ranked as follo-:
4.1 for the hettzrment of the children.
4.7 for sconomic reasons

4.3 for health reasons:

4.4 other varied reasons

"It is noteworthy that nmost of these
resrondents who axpressed an opinion
have attended or are presently
attendine literacy classes.

On the guestion of why peonle practise
family glanning, the opinions expressed
are as fcllow, according to significamce:
4.a. to have a small and happy farily;
4.b. to snace wregnancies;

4.c. to help check ropulatieon crowth.

= Fore than two-thirds of ths res-
nondents are in favour of familwy
D‘aanlnn Towever , none is an
adopter. This indicates a big gam
between motivation and practiece, ie.,
hich motivation but low nractice.

G. Summary of Pindings and ¥ducational Implicetion

(1) There were 3?2 resnondents. ™ost of them
have had formal schoolinc ue to 3 years



Only 23% are attending literacv class
who also believe that the educational
programmes in these literacy clacsses
are beneficial to them. Considering
the nrofile of the target population,
any edcucational prograrme to be
developed has to be based on its charac-
teristics and nrofile.

(2) rMost of the raspondents have heard about
family wlanning and are alsc aware of the
need for familv size limitaticn. This is
true for hoth sexes, married and unmarried
resvondents. As such,; the details of
of curriculum develooment should not be over-
emphasised. However, the develonment of
the curriculum contents should stress
the elements and components of the
familv planning prograrmmes. This is
due to the majoritv of respondents
having heard of familyv planning as a
term but not knowing the reagl concent,
prooyamme activities and contents.

(3) There are two popular sources of
information mentioned hy the respon-
dents. They are radio and the neigh-
wour for impersonal and personal sources,
respectively. Since literacy is to be
made more meaningful and functional to
the target group in relation to family
olanning and population education
nrogrammes, it is pertinent to emplov
the host-acceptor technigue. This may
be done by recruiting an acceptor in
tlie community to serve as motivator. Om
the other hand, the role of a teacher im
a literacy class should not be overlooked.
He can serve as a notential motivator o
practise familv planning. In this
connection, he should bz accuainted
with the concent and programme SO &8
to serve effectivelv.

{(4) ™ost of the resrondents exoress
favourable attitudes and beliefs towards
family planning, although many mefrained
from expressing anv ovinion. It is
suggested that in the curriculwmer ccontents,



sufficient emnhasis shculd be civen
wvith the objective of disnosing of
common fallacies.

-~
s
Mg

Most of the respondents are highly
motivated towards havinc a small family

¥ . tut unfortunately, none nractises any
familv planning method. 7This indicates

a verv bhiao gan between motivation and
practice. The majority ars willing to
nractise family planning so it is proposed
that the educational content skould
empnasise the need for action. It is

also dzsirakle that the curriculum
contents should include some techrnigues
to sustain and strengthen that motivation.

Complementary Studies

ine sSurvey-
the following complementary studies were conducted:

a. Visual Perceotion Test {fee Annex For Samnle) :
mhis test was enviegicned to find out how
people parceive visnal materials and identify
some elements of thelr

1,
¢ was nlanned to be adm nistered to the same
resnondents of the baseline survey. rut by
force of time and other limitations. it was
given to those O showad un frow the invi-
tation extended throuch the headman cof the
hamlet.

&
nsvchological world.
rai

i

2 bhatterv of eight tests using eight pictures
was prepared. The major areas covered in each
test were as follow

Test No. 1 - Recognition of the main ressage inm a
picture with many details;

the main message in a

it

Tagt Mo. 2 - Recognition ©
victure without details;

Test Ho. 3 - Recognition of distance amd srace;
Test Ho. 4 ~ Pecognition of a drawimg im black

and white in relation to the same drawinc in
colour in the sukseguent test;
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Pest lic. 5 - Recognition of picture Yo. 4§ in
colour to see if colour leads to better
nercention:

Tact e, & - Reccgnition of s'mielic revresens
tation

meat o, 7 - Ahilitv to interprst the relation-
shin between foreground elements sné rackaround
elerments;

Test lo. 2 - Ability to understanc a logical
secuence of pictures.

Tn cach of the ahove tests, a code vas wWorkec
cut,having 1 as the minimum score and 4 as the
highest score of the coryrect answars.

Cfarrelation betwveen resulis of the visual
norception and the literacy level testso:

There ig a significant differsnce hetween

the individual scores of illiterates and semi-=
literates (21.% is to 25). There iz very
1i+tiz Adiffersnce lLetwsen the total individual
seores of semi-literates and literates (25:217) .

-~

hetween levels of
formal schooling =

These observationg se
1 zcy including length of
isual percention.

T
1] .
<

Az for individual tests, one can ohserve
significant differences bhetween literates and
cemi-~literates on the one hand, and illiterates
on the other hand in relation to the black and

white picture and alsc to the identification of
the coloured picture. Illiterates also score
verv low as far as the recognition of schematnc

drawvings iz concerned.

Implications of the test for educational
activities:

If illiteracy is usually conceived as blinfmess
tc letters, -t can also he defined to a certain
extent as blindness to the reading of pictmres .
alrost every test has shown the difficalty of

catching the nessage conveved bv the picture,

~ +o indicate a correlation
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and this may have serious imnlicetions for the
graphic revresentation of messages to be conveyad
through pesters, ictures and other such materials.
One immediate implication as far as this Seminar
is concerned is-that literscv activities should
not ke confined only tc refining the skills of
reading, writing and doing calculations bhut

also to consider the necds of the learners

to read nictures or granhic representations 50

as to enaizle them to graswvp, without much

aifficulty, the mezsage addreszsed to them.

Teanm € fully recovnises the limitations of such
an exercise and in well aware that the visual
vercention tests reoquirs careful nretestinc
once or mere. Due to limitations of time,
however, this could nct he done.

Literacy Test (See Arnex For Samnle)

Thig tesat was conducted with the end in vie

of deterrining the literacy levels of some
selected i«ipondents in the community. For
this rurpose and for the sake of maintainina
the geod rapport already established with the
resoondents of the fiszld survev, it was intendesd
that this test be conducted on the sara res-
nondents 3¢ as to link the cusstions with the
informetion given in the questionnai&esg o=
ever, in as rnuch as these gaild respondents were
difficult  to @ontact, and in crdexr to carry
out the test as schedualed, the resvpondents of
the visual nerception test were taken. There
wags a total of 32 tesntees.

assigned in

Three literacy lavels =
ts, namely:

Y
classifyving the rezronden
= Tlliterates: those who have never attended

any schiecol whether feormal or informal and
those who attended less than three months of
the literacy course.

~ Semi-literates: those drorouts from 1-3 peaws
of formal schooling and those who have left
the literacy courses hefore completion.

~ Literates: those who have at least coepleted
four years of formal schooling and those wWh



have comnleted a literacy course.

Turee individual types of tests iere nrepared
pv Team C. Each type was administered to zach
posuiiad literacy level. The scone of the

taest follows:

- For the illiterates: a teczt on the abilitv to
G0 simple mental calculaticne.

- For the semi-literatez: a tezt on the ability
to read and understand simnle sentencas. names

of nmlaces and obiects which they COm2 acrcss
in their dailyv lives and the canacitvy to o
simmle written arithmetic.

- For the literates: 2 gencsral antitude test
on Civics, realth, and other social zaococts
of daily life,

Findings arnd Imnlications: On the hases of

the scores garnerad Ly t&e testees, it waz

found that sone of those who were aszumed o

he at a certain literacv level! have to be

cgemected or nromoted to znother level. Thig,
in effect, could countercheck sorme reswondents
who might have rasvonded in the field survev
that thev have attained a certain level of
gchoeling, vhich might nct be true hacause

of sgome inhibitions during the interview.

in terms of educaticn, thevefors, this could
mean & significant opportunity for 5uch a
programme as literacy education. These are

true facts which were ezxhibited by the
learners themselves wit!h the minimum of
bias and subjectivity.

Limitations

Certain inadecuacies may be noticed in some
oortions of this report. Much against "the desime
of the durt1c1rartb of this Seminar, these limita—
tions cannot . be avoided for the following ressoms
Firstlv, it is qreatlv pnvisiﬂned v such Field
operational seminars as this that the narticimamnts
soronld unuerbtanﬂ the nrocesses involved steo b
step. In other words, thiz is a training, -s well
as an evercise. Secondly, if the particivemts
should aspire for the highest scientific mrecision
rossible otilizing the Jdata and other pertirent
information as the take~off moint, it =an hardlv
he done. For it is difficult to asnerble again
the respondents in the haseline field survey and
form new 11teracg classes considering that there
are two existing and on~going classesz. There micht



be some deviation in tiz azp
is a system, Thirdly, time

L szst there
& ¢ n
the dggllC&thn of utmost s8¢

not waerrsesrt

The phrases "field survey” and "tzszzlime survey' have
been used interchangeably for the : s :

THE BDUCATIONAL PHOGRAMML

1. Problems Identified

On the bases of the findings stabtes ziiwe, csrisin
ma jor implications and prollems were identified, mamsly;
a. Leck of sufficient knowledge of the conmeszt o2
family plenning;
b. Misconcentions about family plannin:g:
c, Hipgh motivation but low practice.
The team agreed that to- tauhle the impliceslz o
"Miekh mobivebion bt low yreschiee™ ds the most im EFiizi.
However, the task as plan1ud should only deal with zT=zs
motivaticnal and informatisnal aspects and not Wi th tons

medical aspects of fewmily planniag such as methods C
consraception. To attzin a hiph rate of acceptance =
adoption, basic knowledge of family Dlanninp concezt s cEm
eventually erase misconception. By iocuqlng on this
implication, & moire comprehensive ac i
for the teacliers to He employved can be vblogeﬁ
d. H‘Bducationel Objestives

It was believed b7 memters of Team C that the grol
enlected above necessi tute & more comprehenslive
which will cater tot he cognitive, affective zmd g
aspects of thre learnerse.

e
e o) =
L il I.H.'].IIIIIIIllIr

A general educational objective was
team , This was Lvocken down into rive re,
and then to 30 s_.ecific objectives, But
limitetion of time, manpower and resour
ssecific objectives were selected for t
these are started in behavioursl terms.
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General Ob jectives
7o have sustained and strengthened ~chivetion
towards femily planning .

gpecific Objectivess
After undergoing the lesrning experienCEeS, L e
1earners are expecbed to:

o, Define that Temily planning me 8138 STeven]
unwanted pregnancies " gpacing crnildhs
sup-fertile couples begel children, ant

regponsible parenthood;

v. Be able TO discu ss mar-to-1ent ratics It
relation €O the numbel of people in trhelr

¢. Discuss the emotional strengths of 8 sriail
family size in Telation to haposlness, mutusl
attachrent and parental 1ove and Care;

4, Aprce with the idea that chilcdren in a lergse
family have fewer chances tO acquire the edu-
cation needed to cop® with modern developments;

o. Read and wnderstand gartinent jnformat ion
from rezding materialss

£, TImpart and discuss their 1Ce&as with fellow
¢illagers;

g« Tnterpret symbols OT pessages aboul family
plannings

h, drite doun in eimple senhences, their opinicne
and feclings on family planning.

The mducaticnal Programme
8y Observational visit to the functional 1ic=racy
clagsos ab Cilumber and Civedug.

The team conducted its ohservatlion vizic im omd.eT
tos collect some basic data on the ﬂ;llumimg;ﬁtm:ms:

-

. pumbers of students Ly sex end siucational level

_  the t eacher and his educational ot taimmen U

-  average atbtendance
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- duration of cowse, dste started -, number of

=~ programme content, .rogr o ek teachsr's
lesson plans, scures ormation

- teacher’s methods
~ teaching medisa
- daily time tahile

The following conclusions cen be drz.m =zs a rssult of
the Observations : :

CILUMEE
The teacher has attended a refresher courss -z literacy
linked with family planning st Jayagiri Centre Lombang.
Twice a week a family plamning worker tskes sver the
class to provide learners with more medical-oriented
information on family planning, using the f1i: book

& epared by the National Feuily Flenring Coordinsating
Board. :

4

‘here is no teacher's guide, The syllrbus is planned
by the teacher on a daily basis. The teacher uses as
his information and discussion guide, a booklet
published by the N.F,P.C.B. . There are no reading
naterials for the le arners, onlw a copy book. Resding
is done from sentences written on the black bozrd by
the t eacher, The learnsers copy them into their copy
books,

The ernrolment is 10 male . and 12 female sdults. The
majority of learners has completed second gradn of
primary schooling. The group may be cronsidered as
semi-literate so the team's educational sctivities

have to take this fact into account and sct accoriimglye

No arithmetic is taught al though the test condiucted
by the tecam at the neighbouring hamlet had Tevszled
that arithmetic was the weakest area for the Szml-
literate group. It was also observed that the method
used by the teacher was mainly uni-directionzl,. Thers
Wwas little personal interaction hetween the teacher
and the learners and no interaction =t all st e
level of the lesarners.

The class which began on 20, 2. 1973
to continue for six months., Its conten

s Supposed
may e

.
1
e

w
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defined as the refining of Tikerasy &
resdlng and writing and groviding #Z&h
on femily planning. .

CIBaDUG

There are 2L students (10 females enc 15 meles and

must are married. Monthly average attendence iz 50 Bow .
There are TWO male teachers who have both sttended the
Literacy Tescheris Course ab Jayagiri Cenzrs, Lembangs
They have beel tegehing adults since 16es, Of the two,
however, only one has had pfofessicnal tpeirinr et the
Junior Teechers'! College in Bendung. He 1s bs reguléd
teacher. The other Ohe is. a volunteer who czsl 2TS
repular teacher. Doth have sttended an orientas
courge on family planning 1inked with functicné
1iteracy at the Jayagiri Centre. Tt was also A
the teachers have no uide. They prepaéro their femily
plenning lessons on & daily basls from additisnal
information given LY the femily planning worker &N
the brochuress pamphlets and other readlng materi
preparcd DY the Natioral Pamily Planning Coordinsat®
Boerd in Jeker®a.

S

The learners 4°© not have any reading material in class.
Hesding is done from Ww.rds end/or sentences written on
the board. The leayners copy them into thelr cOpy DOOKS »

Most have had formal schooling bub dropped oub. There 8re
slso some who have not gone to achool at all.

At the time of the observatiorl, it was nofed that the
lesson was on ihe sntroductory part of femily plannlhs
put further inguiry proved that this part of the lssson
wes being repeated cnly for the purpose of the -=SsTTET
tion., After & dialopue, the t eacher expressed ats B
willingness to accept suggestions and re commend 2l Loms

to help him fteach more cftectively.

!
Learners involvement wWad nobiced in the clasSe e
teacher regularly solicits participation from .
However, RO interplay of discussion wes chserwad =MORE
the shbudents.

The course vegan o 9o By IPFa and will emd fole €
months hence.

)]
£
th
e
=]
%
b
‘.l
3
&

wdueatlionwise, these Were Team C's
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gave some bases for implemsenting -~h= sducational
programme in thig literacy closses,. 1hs 1 :-8TNErS,
the teachors, and the methods ware &n wn 535 an
educational orozramie wWssg desisned oo it in these
classes as well ass devised innc~waricns and s retegies
that can hasten learning femils _lannipg lingsd with
funetional lilcracy.

Instructional materials and lesrninz eXoericncss

|

On the basis of the objesctives set
preceding portions of this resort,
divided into sub-grouss in formula tin
following experilences (sce zopendix

Vo)

) ’1 i

y
N
|_j

ot

E
'

oLy
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li...l.l.ﬂ..:.).l.\lli C .L.J-{)-BJ:‘ I -H\I\JH‘.[ ‘J':‘E.Oa 1 1
I, Probvlem: What and why of family planninc
I1. Instructional Aims:

1o be able to know the consequences of resszsas
childbirth on the mother's and children's Zes

To be able to know the relationship betwesn &
small family snd a happy family.

a

&)

To be able to comprehend the concept of a plann
Tfamily.,.

To be ahle to read snd write sentenece strirctures
with gsome elementary arithmetical calculstions in
relation t: the above subject.

TI. ethodology
Problem solving and incuiry angroach
- Lecture
- Discussion
- Ruegstion ~ Answer

Pictorial posters with themes related to t re
subject discuszsed

Time allotment - 90 minutes

LBARNING pXPERISNCE No., 2

Continuation of Learning Experience No. L.

LEARdING BXPRRIBNCE Ho, 3

I, Problem: What will be the consequernces aff mm
increase of population in relatiou to the
availsble cultiveble land in the villape?
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IT. Instructional Aims:
The learner understands =nd =z xslzins sne relationszi;
between an increase of pepulaticn sxnd cultivable
land in the village and tre consegusnce of uncontroll:
population growth.

3

The learner provides basic infcrmsticn on popalatics
md available cultivables land in the kemlet or vilis-=z,

The learners suggest one or mors solutions to the
problem under consideration.

The learners make a group decisicn -m ons or more
of the solubions siggested by then,

The learners read, write, do calcul=zticns, interpret
plctures and garticipate in Eroup digcoussicn in
relati.n to the problem under consgidsrsti-n.

The learner identifies with the particulzar oroblem
under congsideration

ITI. Methodology:
Overall - problem solving
specific methods:
= Group discugsion
- Reading text
-~ Solving arithmetical problems linked
with the topic
- Time allotment of 1 hour L5 mirutes
IV. Teacking Media
- Flannel grashs
- Headling Text
—~ Arithmetic Sheet

LEARNTHG EXPERIENCE No. Iy

Is Preblem: How much shell a large-sized Termily spend
per month as compared with & small-sized Femily?

IT1. Instructional Aims:
To increase the learner'!s ability in cr=l EEPPESS .
To increase the awarencss.of the lesarncrs to the ~oo 1S
of & large-sized family
To create awareness with regard to :-=-enthood
responsibilites,
To increase the ability to calculate S pemill 4= on
2 monthly basis for family needs.
To develop reading, writing, calculatimg, wisusl
pereeption and oral expression irn sikills -r=l:zted
to the topie.
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I11I. Methodclogy

Overeall -~ problem solving
Specific - group discussicn
- programmed discussicn

Tlme allotment - one hou
IV. Teaching Medisa
- Two posters
-~ Flannel grephs
~ One booklet (Prograr=—e
for each learner.

3. L
n
ot
M
a.
ot
o
&
=
S

¢. Selection and training of tesachers

desipnated to carry out the educational .ra e
desipgned by the team. Their designation was tsszd on
the agreement of the members of Team G conzidering their
exPerlence end familiarity with the learnsrs. Z:

is important that the teacher knows his legrncr whose
aspirations and needs are.dirferent from his snd other
individual's, These t eachers are wnder the su-ervision
of the local cwmunity education supervisor of the
sub-district of Lembang. They have been teaching in

the literacy classes in Cibedug and Cilumber, thu

good contact and rapport have already been established.
All have had literacy class teacher—training piven by
the Commuwnity Lducation Insuesctorate at the regency
level in Bandung. It was also revealed that they havs
had only one day of orientation in family planning. Ths
contents of thelr daily lesson plans on femily

vl ning are derived from pamphlets, brochures z=rnd
other reading materials given by the National Parily
Planning Loordlnatlng Board, But "helr organisatior smd
presentation is another matter,

Two regular literacy teechers and one volunt

These teachers were t rasined for at least 16 zours im
the contents, procedures and technicues in presemting
the instructional materials prepered by the tcoomm.
Orientation and briefing cn each lbarnlng & X e Ilames
were made during the first half of the murAlmg ki
immediately applied in the two hamlets of Clibedmp ac3
Cilumber in the afterncon. An evaluaticn 1f the
learning eXperience wag deviged for this pur-pnses.




4, Evaluation:

The evaluation ¢f the learning nrocesses was done through
three instruments, viz, 1) nre-test, 2) ohssrvatiomal
checklist, and 3) post-test.

a. The Pre~'ost:

The nurnose of this test was to measure t e

level of knowledge and understanding of subject
content prior to the apwnlication of the ingstruc-
tional units and also to evaluate the methodbdkoo -
of the learning experiences by the learners
themselves. This test included five multiple—
cholice questions on knowledge and understanding
of family planning.

The findings of the pre~test indicated a low

level of knowledige and understanding of ¢aW11y

nlanning. On each guestion-onlv 30% to 35% of

the learners could check the most appronriate
answer.

On methodology, the learners felt at this stage

that lecture and cuestion-and- nswer approaches
were most appropriate methods of learning.

L. The Observational:-Checklists | Uhouplist:

An observational checklist was used by the :
team members as a huilt-in evaluation nrocess.
Team members made on-the-=spot observations of
the learning processes for the four- .ession
instructional units. The observaticn consisted
of a checklist covering items in relation to

the teacher, the methodology, the learners, and
the audio-visual materials used in the classrot.
Fach of these elements had five specific aspects
to be ohserved and was given numerical marks
according to their nerformance. The total mark
was one hundred (190) divided egually among the
four elements.

i

The checklist was nrevared in order to sasune
consistent okservations hv tean members ang allen t+o
get first hand experience of on-the-spot obmesewat 1ons
on the apvnlication of th2 instructional umifs. Tvery
team membher filled un one observational checklist



for each sessicn.

(1) Observation at Cibedug:

The overall serformance, as evalued t7 the observers, was
92,2% at the first session. The teschzr slament sccred
95. 2%; the methodolosy, 95.2%; the leerners, 90.3%; and
the audio-visuael scored 88,2% . However
oerformance scored 1n the following th
75.6% , 79% and 83.0% , respectively.
that ~he average score had increased by tre ot
session. This was mainly due to the fact that fthe local
teachers gained oonfldence and acqguired :ilmlﬁ Im
presenting the subject content accorﬂlng T2 the dewised
methodology and audlo visual materials.

>
ros SeSSIOmS wWere

The performance score of the first session WS B i
because the group used-as a drmonsrator & Sindauese—

speaking team member who has had experience in admlE
learning situstions. In short, the findlnfs i1 Llibe
indicatsd that where the average performance wWad migm

the element generally scored high and vice veTs#.

The following consolidated table pives the com arative-

average (in percentapes) of performance S¢ores of the
four elet..nts observed 2t (ibedug in four sessionss
Session Teachsr Methodology Learners Ausic-Vismsl Overall
Wererlials Seore
2nd 77 6 7h L 784 e TSk
3rd 79.6 794 9.4 TT.5 79.0
Lith 65,6 85.6 8045 2.5 83.6

)




{2} Observation at Cilumber

Based on the same criteria of the cbservation elements used
at Cibeduqg, the overall average performance score was 5%.8%
for the first session which, in comparison with the othar
class at Cibedug, was very low.

'In the three succescive sessions,; the average v»erformance
scores were 76.8%, 72.6%, and 98.4%, respectively, which
indicated a aradual and steady imnrovement over the nrevious
sessions.

The following consolidated takle gives the comperative
average performance scores of the four elements of oh=ervation
at Cilumber in four sessionsg (agaln in percentagas).

“ession Teacher ttethodcology Learners Audio-visual Nvera.-
materials scors

1st 63.4 53.8 5.4 61,8 Bl R

2nd 76.8 74.4 83.2 72.3 72

3rd 7%.2 72.4 8§2.6 72.4 7€

 4th 89.0 82.0 90.9 54.8 2,4

The average rerformance score on thz first session was lows -

perhaps due to the poor gerformance of the demonstration

teacher. The last three sessions were conducted bv the local
teacher who was provided with the necessarv instructions on

the subject content, nethodology, nd the audio-visual raterials
to be used in the sessions. These instructions helped th
teacher tremendouslv to hecome more and more effective.

¢. The Post-Test:

&t tha conclusion of the fourth session learmems

were given a post-test which was similar in matmre
and content to the w»re-test. The purrose of tie post-
test was to measure the impact of the four-seesior
learning experiences to which the learners wesme
exnosed.



The findings of the post-test indicated marked
differences in their knowledge and understanding

of the subject conteni. In each of the five questions
put to the learners, 302 counld check the most
apuropriate answers whila the pre-test indicated

+hat only 30% to 33% cculd do so.

Thus, Lt can be conciuded tixat the subject content
and main messages conveyad vere easily understood by
the learners.

Zgain, the subiect content was related to the
methodology. The nost-test findincs on this
asnect revealed that the learners ere more
attracted by the ° roblem-solving arproach’ nd
the “inquirv apnproach™ rather than the traditional
lecture and discussion., The learners were more
interested to have examnles and visual aids
depicting their own surrcundings and environment.

The learners also felt that the methodoloay of
providing learning experiences and the use of audio-

visual materials were anpropriate to the subject
content.

ceneral Ivaluative Comments:

{1) All the four elements of the learning nrocesses
were interrelated and the score varied with the
verformance of one element to the othek. -

{2) The overall performance of the learning processes
in both the classes depended much on the
nerformance of the teacher and the methodology
used.

i3) in all the sessicns, the learners shoved koem
interest in the learning DYOCESSES ané the
subject content which in turn micght bhe imter-
preted as their williingness to accent new
ideas and changes.

{4) The teachers in hoth classes showed tremesmdous
ability in adopting new methodolooy wifith minimum
instructional guidance.
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(5} The use of proper audic-visual materials,
i.e., coloured pictures om a flannel
hoard strengthened the other elements of
the learning nrocesses and generated keen
interest among the learners to interacs
effectively with the tcacher ame the
methodology.

F. CORCLUSIONS

¥ith the above exercise, exreriences, and evaluathom of its
activities, Team C agreed o0 draw the folloving comcImsions:

The team realises that functional literacv is am

educational process wvhich involves the changing of tmowledge ,
attitudes, heliefs, behavicur and value svster while dewelonina
Pasic skills in reading, writing, calculation and neroeiving

visual messages and oral exvression.

2 The functional literacv amproach ray be instrumemtal in
promcting & bhetter understanding of family planning amd maw
he conducive to changes in oninions, beliefs, attitudes and
actual behavicur related to it.

S Tunctional literacy as well as other educational

rrogrammes should he hased on the real nroblers faced i g
target grous in relation to its socio-econonic env:—omm
In other words, it should he a learner—-centred activitw.

4, The team feels that functional literacy mav nlav am
imrortant role as an educational componant of naticnal deweloo-
ment prograwmmes .,

5. The team has recognized the validity of the nrobhlem—
solving approach for the imnlementation of the educatiomal
activitiecs. The exverience of Team C has nroved thzt smekh am
approach is highly effective whe applied to literacvy orooms.
9. The team emphasizes the irportance of training all z

rersonnal involved in functional literacy activitiss startimg
with the training of trainers in the Aiffarent staces of a
functional literacy process, viz, p subject content amd
learning methods and procsdures.

7. The team wishes to emphasize the imrortance of skill
cevelopment in visual percepntion as an irvortant factor in the
learning wnrocess,
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g. Iinstructional materials should take into account the
educational profile of the learners as wz2ll as the ability of
the teachers.

0. The team realizes that the ultimate goal of lit=racy
!activities is not only to make individuals literate %Hut also
to promote an educative community climate and to create a
‘real literate environment where literacy skills are meaningful
in dealina with dally problens.

D . The tear: recognizes the value of a field operational
seminar as a valuable exercise for self-training fer smecia-
lizts in charus of literacy/adult =ducation prograzres,
nlanners, literacy teachers' trainers, evaluators. amd
sersonnel in charge of develoning curriculum and educational
rnaterials. It is essential that developmeni prograrr:s
specialists from other nations make use of 'such an exercise
as thig Seminar as an effective method for demonstrating how
functional literacy can be linked with other nation- uilding
Drograrmes.,
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VISUAL PeRCEPTION TEITS

THSTRUCT IONS FOR TESTEES

1.

ro
a

7o

Arreange pictures in a secquence in the serial muwmbers 1 to
7 + & given at the back of the pictures.

lse one data sheet for each testee.

Fnter nme, sex, age and level of educszlonm af the testee
on the data shee%.

Explain to the testee that you would be cresemtimg & seriss
of pictures for his comments.

Presens pleture no. 1 and ask: "What do you see im the
picture?™ Keep silent. If there is an incomplste smswer,
you may ask the following question: "Whet else do pom See?’
and walt for an answer, i

You rvecord the response by ticking the corre:ssmiimg ecode
number .

As far as the orojective test is concerned pou will wume
pietwre Ho. 7 + & with three pictures on it, If the testiee
has not got the meening of the second and third glictures,
you will explain them as below:

Picture No. 2 reoresents parents with ctns .
child and they seem to be happy.

Picture No. 3 represents a large ramily and
the parents lock worried.

Then you will ask the fellowing question: "Wrhet do yom
fes]l about these two pictures?"™ Stert with Nec. & |
$hen No. 3. You will take notes of the corments giwem
by the testee.
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E = N 1 72 0 0 < Neme ef Sgst275 .
e S
EX:
Fs s
aycational levels
lest no. 1 - Recognition of the main message in
a picture with many detalls.
- Material - picture no.l.
F
| 1. Does not-recognise anything
5. Recognises e fevw detalls,
c.g. & man, a house, @ tree.
3, Fercelves fhe main elements:
a man, a woman, a child. o
), . Perceives a femlliy. o
Tegt nc. 2 - Recognition of the main message
in a plecture without details.
. Materizl - plicture no.Z
- Codes
1. Doesg not recognise anything. .
5, Sees a man, a woman or & child.
3. Catching the sense of a family. )
. Tdentifies a hapiy family .
Tegt no. 3 - Recognition of distance and space.
- Material - plcture s
- Code: h
1. Does not recognise anything.
2. Recognises cne OF two detells.
3. Recognises as @ totality wWiil-
" out recognising the slemes:
of distance.
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T2sb n0. 7 -

Neccgnlises the Eer%rectlv: & o
Jdistance and explains why Ea1E
in the foreground are blgger &4c
distant oulects bare smaller

Matarial -~ plcture no.+
Code:
1, Daoes not recognise anyihing .
2, ldentifics only one or two detel_s
3, Identifies more details oﬂd

a4 MmBfl. -
L. Tdentifies a farmer planting

paddy .

no .= in colour
to better

Recognition of picture
to see if colour leads
nerception.

Material - picture no.5

Code:
. Does not recognise anything.
. Identifies only one O two

detalls . .

Fo no

. Identifies mecre details and a man. _
, Identifies a farmer planting
paddy . R

Recognition of symbolic representation.

sMgterial - plcture no .o .

Code:

1. Recognises nothing.

5. Tdentifies a glass Q¥ = hand.

3. Identifies & glass and a hand. _
L, Tédentifies

action of putulﬁco
nill/tsblet in = -

Apility of internretat
Material - picture

Code:

1. Does not recognilse anything.

5. Sees only peoples

3, Sees people and background .

. Betablishes relationship betwssn

family and hackground .



Write down thz mei

iv

The ability to understani =
sequence of pictures.

ertal - plcture ne. & =+

ik

ientifies the message ¢f :ms
or two of the pictures ooz

e 3 plLotured
relationship between

the relationghip
pictures,

Projectivs test.

Material - picture nc. &+ 9.

comments, i



21

LITERACY LEVEL

e

(2 IRUCTIONS FOH TASTRRS

Every tester should have three types -7 Zista srests with
enough copies for distribution.

Choose one which should be used according tc ths eziwcation

lsvel of the testee (one to one bHasis),

bnter name, age, sex and level of educatizn =f “estee on
the relevant datsa sheet.

Fxplain do the £ estee that questions will be z:zzed . For
the illiterates there is no question paper, crnliy & shedw
of fipwres to be read by them . The semiliteracs
literates will be handed question papers for wr:
ANsSWers. .
a. For JIlliterates:
The $esbters will have to check the answers ansd rark:
them right or wrong.

be. For Semi-Literates and Literates:
Question papers will be sresented to the testee for
silent reading for three or four minutes, They will
then be asked %o write out the answers . Ccllect
back the papers. Give testees four or five minutes
o write out the answers and note the time $aken.

Angwer sheets will be xept by the tester to be marked
according to thelr snswers.
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TESTER 'S SHEET

2T 1 (For illiterates) HAN: JF ToRTEET ceedivesmanors
SAME OF TB5T em : svca: @ vt e v e v e e .
jtxX : 4 8t +F P oA A(‘}EJ“: & % x o ® 0 ae ¥ & o .
Tavpl Ob BUUCATLION @ P L 1L
1. Can you read these fijures:
& 6 15 88
57 /4 .93 100
1.000 5.000 G.200 9,500
10.000 22 .00 25.000
2. If you have Rp. 100 snd you buy cigarettes for Ep. SC
and one box matches for Rp. 5, what will be your charnge?
3. The fare fron Lemuang to Zeandung is Rp.30. How much do
you have to pay for a return trip?
. You buy rice at kp. 200, sugar at Hp. 100 and salt &t
Rp., 25. How rmech do you have to pay in all?
If you give a note of Rp. 500, how much chenge will there
be %
5. You want to buy 2 kilograms of advocades (eight pieces =of

fruit) for Rp. LO. How much does each plece coat?



vii

TESTER 'S SHEET

PART 2 (For semi-literates) HAME UF ToI3TER: eeve.
NAME OF TESTHE : EHHIE IR G 4 g s o non o
bbJX > # 8 s 4 & * P 5 4 aa @ ..#A,G‘ E = [ T ERNNIE R R

,LI_JV,LL O]:‘ .E'_ID{J(J.LL’.IIUN H 4 B 4 ¥ + 0 % B a B b ¢t s ¢to b aown

A 1. RBADING : ({(silent)

Mr, Hadi is a farmer.

He has thiree children, namely All, Ina and TZdin.
Ali is 12 years old.

Ina is 7 years old.

Udin is 2 years old.

The three¢ children are healthy.

A1i is attending school., -

Ina is attending school.

Udin is attending school,

2. QUESTIONS

Whet i Mr. Hadils occupation? cwsswvesmesivwsinmame syns
How many children has Mr, Hadl? .iveeeneemmocrennnnnsan
How old is Udin?% T I L T o =
Who goes to school? S T L

3. CHOOSE THE CORRECT ANSWER !

The doctor is in the : school oo e
clinic e
shop 0 5§ R

Cibogo 1s included

in the subdistrict : Lembang I —
Subang S B

Bandung, ssesmmw



The teecher is working in the :

ARITHM:TIC
Fut the foll

E
L
3,000

Udin is two
three yeara?

viii
® & & ¥ &2 5 P % % B RN

® Fr v oaod s

owing figures into wepds:

. &
125 1,000
75 160

years old now. How 0ld will Udin e

LR I B

a

If we had 50 kgs of rice but we used 25 kgs, Low meny

kps are left

The fare to
totsl fare

Mr.Adl has 90

persons. How

? s F 5 4 =0 8

Beandung 1if Hp. 50 per. person. What will the

be for three persons? cear s
acres of land to be divided among three

many acres Wwill each person get?



pRP 3 (For 1iterates) NAME OF To3TeR eesrere

-
L

TESIER 'S SHEWT

WAL R OF Th3Thl S iaeesusasaesis
SEX : a v e v & DR T .;’?_GE ‘; D o o ® & 8 O = -
[puEr OF TPOCHRTEH F --~d@imemimeoes

Read Silently:

Amingh and Umar want to ret married. Refore marriage they
go to see & doetor. They want to know about treir physical
health. Aminah and Umar went to have healthy srildrsa. The
doctor certifiss that they are healthy. Aminer sné Umar

get married. They ars Very happy. Amar works hsarder 80 &3

to increass his income, Aminah 15 an excellent raoveewife.
she cleang fthe hous?s; cooks meals and takes care of Eer
husband’s clothes. .

answer the following qusstions:

(a) Why should & couple be exemined by the doctor refore

maffiagE‘? al-ooa'n§luonl.do.nnaclq--clot-l-qio-lal}

(b) How 1is Aminahfs end Umar's nousehold?

GD_oq.cnotfltnt\;:-tﬂnnﬂlolq-lae.r-n..ilnit..ll.ll'iIll.l

(¢} What are the dutie: of & husband?

.onrracue-c.wau._-onau.rtsnue.'ea-lob-...-.l..l....lt.‘--

(d) Whet arc the duiies of a wife?
Answer btne following gquestions:

(a) What 1c the nhead of the Republic of Indonesis o2l Tedl'?

-aaa-a~.ono~nogoonu9-eoo--ntov-----.-no--o-c----‘-‘.v'--

(b) What is the sepital of TnAoNesia? weesssscasmenmmussse

(c) Why should water be boiled before we drink L&KW

o 4 & * ¢ -:nat,vii-oo;—.noo.o---o----.ooaco.na-nu-no-rﬁ-m-ﬂ--—-ll

(d) Why should we wake a babth every 4aay?

_'"G.lﬂlllll!e.ﬁ.oﬂn:‘)nl.'ﬂ...'.‘.l..l----n-lr"l‘-“.CI-ll
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(e) Why should children go to schcol?

{f) What are the main duties of a Vilizge keag °
Arithmetic: (Choodse the correct cne )
(a) If you have three pieces of lang - the first with

20 acres, $he second With 15 scres ez the third with
32 acres - how Mmeny acres of land g- Tou heve

altogether?
52 acres
67 acres
76 acres
(b) Amin had a bay ( bau = a 1ma Mmeasurement c<f 500

batas)}, In 197C, he sold 200 batas of lsmd. Zow many
batas has he left? -

200 batas
BOO batas
L0O batas

(¢) Ali has five hens. Every day the hens lay egps. If
all the €ggs are collected, how many eges will he
get in a month %

(d) amat, Amin, Ali and Udin arve in & business. The srofit
is equally divigdeg among them. If the profit is 2p12 b 0C
how much will each get?

Ep. 3,100
Ep. 3,000
Rp. 3,400
Rp. L,000



(f) What are the main duties of =z willage read <

® 8 8 0 & 8 T 8 6 4 3 % & o0 4 & ¢ o w & © ¥ ololouitno‘.-.pno.e-l--nohi:

[

..hcc‘l-t.‘.ﬂDnlanca.t..u.llbllx-w.\r"..ll

. A_;ithmetic; (Choose the correct one j

(a)

(d)

If you have three pieceé of land -~ <hme first with
50 acres, she second with 15 acres =& the third Witk

32 acres - how many acres of land do Tou hEVE
altogether?

52 acres

67 acres

76 acres
Amin had a bau ( bau = & land measurement of 520
batas). In 197C, he sold 200 bates of lmd. Jow mEny
bates has he left? .

200 batas

B0 batas

100 batas

Ali has five hens,., Bvery day the hens lay 6gfsS. It
211 the egge are collected, how many egas will he
get in a month 7

120 eggs
135 eggs
15¢ eggs

rmat, Amin, Ali and Udln are in 2 business. The srofit
1a equally divided among thenm. If the profit is Rpel? i C'C
how much will each get?

Rp. 3,100
Rp. 3,000
Rpo BSJ—LOO
Rp. L ,000




EDUCATI ONAL OBJECTIV-S

zneral Qbiective: Te heve a sustained snd

motivation towards F

There are five major parta (objectives; that should Te
considered. They are:

Major Objectives:
&. To have and understand beslic informaticrn cm farmily
planning.,

b, To showths relationship between small farily size and
socio-economic factors.

ce To understand the fragibility of having a smasll family
size.

d. To develop a favourable attitude towards, and erszse
misconceptions about, family planning.

e. To develop skill in information seeking.

The instructional objectives can be drawn from the azove
components.

1. Knowledge aboub Famlliy Plann.ng
.7 st -

1.1 To explain that the sgize of the family can be
planned.

i To define that family plannlng means preventing
pregnuncies, spacing pregnancies and helping
sub-~fertile couples beget chil ren,

1 3 Tc sitete some reasons why the family programme
is for the wellare of the family

1.l Te state the activities of the family planning
programme such as:

- disgsemination of informs ion
- educational services
~ elkinieal services

2. Relationship between Family Size and Socio-
Economic Factors

2.1 To stale some advantapes of having a snell-mfiml
fanily as compared to a large-sized fomily, Bas.,
roper rearing of children, minimum basie memiime-
ment of humen Life including proper educeflom
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2.2 To discuss man/land ratio ir relizt icn to number of
people in his vill ge

2.3 To mention the 111 effect of comtimuous childbesaring
on the health of the mother z»d tra subsecusnt
children.

2 L To mention the need for end distrituticn cf =
balanced diet for mother and chils,

2 To discuss the disadvantage of sariy child lavour.

2.6 To discuss the chaos and confusicr areated oY too
many children in the neighbourhood | amd pcssible

uncordial relationships among the neizkbours),

2.7 To state the disadvantages of over-work and laek
of leisure zctivities due to the maintenanc- of
& large family, '

2.6 To state some reasons ror lack of healtry soeial-
isation and socisl control of the chidren gue to
large numbers in the community,

2.9 To mention the need to aspire for additicnel ine.
Lo commensurate with ary increase in femily memters.

2.10 To relate farming with uncertainty of incore,

over expenditure in relation to s large family,

nowledes sbout the quality of a Smsll-aized Family

3.1 To compare a big-sized family and a small-gized
family in relstion to femily happiness, leisure
activities andg heavy burden,

3.2 To peint out the adventages of %he socio~economiec
mobility of small-siZed" families in relation to
increase of family Furchasing power and standard
of living.

3.3 To ciscuss the emotional strengths of a small -~
sized family in relation to heppiness, mutual
attachment, parental love and ¢ sre,

10 Develop a Favourable Attitude fowerds Familsy £ Lo g

Lol To know snd express one's duties and res.onsibilitles
ag & parent.,

L.2 To sgree shat heving tco many children will g T
bring more liabilities than assets, ki

b3 To express the feeling that more children m -
more mouths to feed, more hodies to clothe q MHWWEE,
and more mindes %o bring up and give educsi -

Lo To agree with thé idea that children im = Bfigr Tamily
have less echances to acauire higher educsifam to
cope with modern developments.

L5 To acquaint oneself with the dar::rg of rumcur ,
especially sbout contraceptive e thods, and
disadvantages of the different tutraceptive methods.,
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_.6 To impart the right inforrsiisn z-cut family
to the community,

planning

—«7 10 identify and refute some fallezies and misconcepticns

‘about family planning.

—svelop Skill in Information ceeking

.1 To find information from seversl

5.2 To vead and understand pertine
reading materials,

5.3 To share and -<iaguss his ideas with sth

5.4 To develop skiil in interpreting symool
messapges concerning fanily plann: ng %5
1s exposed.

he

5.5 To read and interpret quantitative inf-rmea ion.
£.6 To write his bio-desta and some key-words in family

planning.
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CUENTICULUM  AND  INSTHUCTIOLAL ILATEATALS

L TaG BXPEEIENCES  No. 1 and No. &

Zopic to be Disecussed: What and why ~7 Fard
' (composed of W :

Instructional Aims of the Two Learning -Fseriences:

1. Learners to be gble to know the consedisnces i
repeated childbirth on mothera?! and children's health;

2. Learners to be gble to know the relaticnship between
a small femily and & happy family.

3. Learners to be able to comprehend-the conceszt of a
planned family.

i. Learners to be able tc read and write sentence-
structures Witk some elementary arithmetical
calculations in relation to the above subject.

.2+ Main Points cof mducetionsl Process (Learning Experiences
Situations)

1. Theconcept of health, especially the relationship
between mothers! heslth and childbir#n;

2. Explanstion that healthy mothers will bear healthy
children, while weak and sickly mothers will, in most
cases, bear weak and sickly children;

3, Interpretation of Msmall family" concept;
P P

L« The meaning of a haypy family in relation to the
fulfilling of the basic and instinctive human reeds -
food, housing and clothing.

5. The necessity for bullding up positive relaticnships in
the family, either between husbend and wife, or heimwsen
parents and children, based on mutual love.

6, Explanation of the number of children whose mmmﬂﬂl
could be planned in the fanily,

7. BExplanation of the role of femily planring wililimi helps
to advise clients on:
& limiting family size
- spacing pregnancies
- helping sub-fertile couple to bhepet erildren.



V.

¥,

XV

Methodology
1, Problem solving and inguiry s orcathis
- T.ecture
~ Discussion
~ Guestion - Answer
5. pictorial posters with themes relaTsZ ©o the subject

discussed,
3, Time - 90 minutes

o

astages in Creating uhe Learning-Experisnce oo

1
9]
0

=88

dy

b

s

learning exXperilence srocess at Gibedug and CIZ
funcetional literacy classes: '

A briefl Teacher's Gulde for the firat fnatracticnal

1 oern

Date: March 13, 1973. Time 3.30p=v. ~ 6,00 0%

First Session

1. The teacher should Tirst explore and develop & £rodl
from the 1earners. This procsss Das to be supstanti
with =some pictures clated to the probilem.

}-j |;J e

5. After translsting the meaning drawn frem the plctures,t e

learners willbe divided snte two groups and will choose
their own grovy leader.

3, Bvery group ig to discuss problems related to the
drawings and the leader of the group will write down
items tor each topic.

.. The leader of the group will stand to report the

result of the discussion, bach point is Lo be writtem
on the board.

5, The teacher next selects those pertinent items am ttiive:
board according to his judgment.

6. The next step will be o identify the prorloms relEtec
to the situation snd drawn from the gro.c. The i &1
may question learners who can then explain or il
ahout thelr own experiences related to The prdiilles
while the rest listens.

¥ pun
e

b
42

A

7. The next step <111 be to help them further develcd
their skill in writing and reading. Thess semberc®
muss be relacoa to Hus polnts written om ke rlack board.

]
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10.

11,

Sec

xXvi

c¥vn the
~Z%sr that they

The learners will be aazked to wrize =
sentences in their own exXercise booys
are asked to read the sentences re

from the sentences, the teacher OrEWSs ocut T &
related to the concept of populaticn s3ugstion an
family planning.

The key words should be copied down or s=sz kLosrd by the
teacher to be followed by the lesarners,

The learner will bthen read the key wordis reisatedly
together. Key words written by the studsris and the
teacher will be the topics to be discusssd 1

Throughout the entire activities, the teachs
metivate t he learners to be active and the =
to concrel the activities of the learners,

ond Session

1.

2a

To recapitulate the first session, the tescher will
write some sentences on the black board and tag written
cards conteining sentences that have been learned during
the earlier session,

The teacher then explains the various proclems in
relation to the samalj family size and the large family
size and the points that have been written on the black-
board.

The teacher will then help the learners to identify the
above problems. The teacher asks the learners to state
the relationship of the problems to thelr own family
setting.

The learners will then be divided into three small EPOnLDS
and each group will be given plcteorial and audio-visusl
material :

- plctures of a big famlily

- Dplctures of a smszll family with two chiigren

= pictures of a husband and wife without c i Jdbmem

Teacher will then motivatse the groups to inisraret the
pictures given to their groups aid to identify the
message and problems conveyed.

Bach sub-grouo leader will then read the colnte meised
as a result of his group's discussion and the teacher
will write them <own on the bogrd.
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7« The pertinent points discussed will then

fsn be summarised
Oy the teacher , the £8sence of whier will ke that the
doctor of can help to contral sregrancies, space
childoirth and to help sub~fertile wWemarn to bazst
“children,
(It is hoped that wWith the guidance == ~fe teazrer, the ;
important points wila be reported by e sudsgrouzs, )

S+ The three pictorial drawings discussed TF
will then be relstegd to the discussion oF
by the teacher.

the sub-groups
the first session

7+ The winding-up of tra educationsl process i1l be focased
again on the role of tn e doctor or midwire 1 £ eE2™ong other

things to ;

= control child-ipth

= sSpace childtirth

=~ help sub~-fertils women to beget- childrer
in relation to the yrogramme of family planning, Tre summary
is to be written on the board and to be taken down sy the
learners; and lastly the temcker will show the pictorisl
draw1ngs of a doctor advising his cllents.

i LES

» During the educational process,

the teacher motivates alil
the learners to participate in

the group discussion.

« Throughout the educaticnal proces s Writing, reading ang
arithmetic will be incorporated,
'+ Problems discussed in class will

be learned by the leasrners
&% home.
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Lt 2NING SXPRRILGCE No, 33

T Problem: wWhat will be the consequences of &n increase of
population in relation to tne aveiladble
cultivable land in the villege?

q

--, Instructional Alms:

1, The leerner understands and explains the relationship
between an increase of population and sultivetie land
in the village and the consequences oI uncontrolled

population growth.

2, The learner provides basic information cn sopulation

rnd available oultivable 1and in the harlet/village.

3. The learners. sugyest one or more solutions tc the

groblem under consideration,
i, The learners make a group deelsion on oOnRe or more
solutions suggested LY them.

5. The learners read, write, do caleculations, interpret
pictures and perticipate in group discussion in
relation to the problem under congideration.

5. The learner identifies 4ith the particular problen
under consideration.

1II. Methodology

1. Overall: - problem solving
2. Speeific methods:
a. group discussi on
v, reading text
¢c. solving arithmetical problems 1inked with the
topic.

V. Tesaching Medisa

a, flannel board
b, reading text
o, arithmetic sheet
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r. Learning kxperience rlan (1 hour L3 minutes])
;7 Teaching
Jeacher '~ Learner daterial
period 1. Discussion of the Problem { 1 hour |
Pr.e teacher asks the learners  Learners menticzn oCccl— |
mihat is the occupation of ' pations. (It is expect |
most of the villagers in the Zed they will sugsest |
emlet 2" farming as the —ost f
COrMon . ) &
i
e teacher introduces the One or two learners } Flennel
subject with the help of a explain the relabticn- | gragh:
#1annel graph by putting the | ship between matl anc P 1. Een
picture of a man and.a fisld i land ' | 2. Pield
on the flannel board and < i
explains the relationship i :
hetween men and land. § :
i .
The teacher asks -the learners| Learners supply i
to give an estimate of the | information if :
total number of hectares of | poszible. :
cultivable land in the hamleti i
The teacher writes the | Learners write the %
estimated number of hectares : figures in thelr *
of cultivable land in the E copy books. ‘
hemlet and asks the learners i |
go write the same in their :
copy book. i
mhe teacher asks the 1earners} TLearners supply
to tell the number of people | informabion 1if
living in the hamlet, % possible.
i
The teacher writes the | Learners write the
ecorrect numper of people | figures in thelr
1iving in the hamlet and | copy HooKS -
esks the learners to write
the same in thelr copy books.t
H 1
 The teacher pufs pletures : P 3. A ST
No. 3 and Ne. U representing | ; oF ETTSE
. poputation and land in the ' L. & T4g

village on the flannsl board.
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inftorm-
ation. (It is ?rectea
that learner «will give
lesser numter for 1963.4

The teacher asks "How meny Learners supgly
persons were living in the
hanlet 10 years ago? Were
there more or less?"

LIt

]

™

+ — )_n‘.-. -

The teacher puts on the = ‘
blasckboard the posulation
figures of the hamlet for
1973 and 1963 and asks the
learners about their mesn-
ing (incregse of population3

e an o

The teacher asks "How do we : The learners answer !
find out the differsncs i.e., (Likely answer being
the iluaerease, in population?"; "subtraction™) and Iin
out thre ansver in tlwe::.rF

copy bOOk
" ; !
The teacher asks " Whst ! The learners express ;
hagppens to the lend under their opinion.
cultivation? Does 1t alsco
increase?"
The teacher asks what will Learners express

happen to the income of each opinions.
farmer if his family
increases but not the size
of his farm.

The teacher refers to the
future of the hamlet and uses
flannel graph pictures, one
of a family gix children and
the family g land divided
into six partw, to illustrate
how the familyfs land will be
divided into six parts for
all the children, leaving
little land and income for
egach child.

4 fermer neamed ifmir had a Learners solve the

farm of 12 hectares. His problem in their cogy @&
income was RpbOO0 per month. | bocks then one learmm
His six sonsg inherited the - solves the pvo leom: oms

farm, each of them receiving the black bosar
an egual share. What is the
size of each share? What is
the monthly income of each
son?




xxi

The teacher asks for golutions
to the problem of increase of
population and 1and asnd asks
if family planning is & solu-
tion if not already sugpested
by them.

Teacher asks learners to
Wwrite down their sugrestions.

Teacher asks learners to read
out what they have written.

Teacher sslects the best
snswers including family plan
-ning end writes them on the
black board.

Tescher invites learners to
discuss the sclutions pres-
anted on the bhlack hoard.

The teacher asks Mdhich is the
best solution?" and writes the
learners' responses on the
pblack board.

The teachor asks miould you
bs ready to accept this sclu-
tion for your Cwn family, if
applic&ble?"

Learners discuss &among
themselves.

Lesrners write down in
treir copy books SLg-
gestions made bj ThET,

|
I
}
|
i
i

Learners read what They!
have written. :

Learners discuss anong
rhemselves sclutions
surrested by fhem.

Learners discuss among
themsclves and make &
ChOice .

Learners discuss among
vhemselves and reach & ;
decision.

feriod 2. Reading Linked with the oroblem Studied ( 20

The teacher distributes &
stencilled &ext to the learners
and asks them to read the first
page silently.

The teacher asks if the text
has been understuod and
explains the difficult words
then invites the grouy to read
anloud the text, sentence oy

[ sentence.

i

H
H
T

!

1
{
i
i
!

Learners read the first
page silently, 3

Learners read aloud
the teXt .

i nnten)

Tank
¥
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The teacher asks them to take
it home, read and explain it
to their family anad two or
three neighbours,

period 3. Arithmetical (aleulations Linked witrn fhe Problem
j studied { 25 minutes)

The teacher re=ds sloud i _Text materis_
problem 1 on page 2 of the . C(page 2)

text materisl distributed.

The teacher asks the lsarners |0One lessrnsr solves the
to solve the problem on the oroplem - on the black

black board board and explains how.
1T 18 cone. ’

f

|
Trhe teacher corrects if [
needed. ; —-;" |
The teacher asks the learners !
to solve problem no. 3 at 1
home and bring the solution ;
to elass the next day.

i
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FALNG BAPERTWNCH No. Iy

month as compared with a shﬁ;l-SLEed family?

Alims:

B ——

3. Tc create swarensss with regard to parenthcod
responsginilities,

-

. To incresse the a0ility of the learner to caleulst
exXpenditure on a %onthly basis for femily needs,

5. To develop reading, writing, calculsting, visual

the topiec.

1. Oversll - problem solving
2. Specific - group discussion
=~ programmed instruction

Teaching Media:

- twWwo posters
- one& flasnnel graph

Learning mxperience Plan ( 1 hour L5 minutes)

Problem: How much shall a large-sized Tamily supend per

=
=3

perception and cral eXpression skills in relstion o

1. To increase the learners! acility in cral ex-ressisn.

2. To inerszse the awa ensss of the learnerz <z the needs
0f a large-sized fawmily,

= oune booklet (Programred Instruction) for each lezrner

Learner :
; ; . F
riod 1. Discugsicn ( 1 hour) !
Introduction: Linking the i
previocus activity with the |
new activity. )
The teacher invites the © Some learners sum- i
learners o summarise the marise.

|
discussion or activity of |
the previous day, B
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The teacher asks ths learners
if they have discussed the
topic studied the previous
day with their families and
neighbours.

The teacher asks the learners
if they have read the reading

text to thsir familiss and

neighbours.

Introduction of the new activity

Lesrners &-zwarl

Learners answer

The teacher showsg & poster
Wwith a small-sized family and
another with a large-sized
family.

The teacher refers to thne
previous day's lesson, the
conclusion of which was that
income does not increase with
inerease of family, but -
decreases.

The teacher explains that the
discussion of the day concerns
expenditure, Lvery family,
large or small, has 1o spsnd
money to bring up children.

The teacher invites the
learners to indicate ths items
on which a family has fo spend
for the children.

The teacher writes down the
items of expenditure suggest-
ed by the learners oh the
blackboard.,

Learners indicate
items of expenditure

Learners copy down iml
their copy books.

b1,

Poster
depictinsg
amall-
sized
faﬂlily a
Poster
depicting
lzrge-
gized
family



the teacher suggests that thi

qftems on which every family
23 to spend on a monthly
BSis:

= T'cod

~ clothing

- education

o o d

the teacher leads the class

o discuss the importance of
¢0d in helping children to

pecome strong and happy men

prc. women.,

ine teacher writes the learn-
prs' sugpgestions on the black
board and asks the learners

pote them down in their cony
ook s

= Flee

- meat, egrs, milk

~ vegetables

- Erwdt
| - o0il
The teacher asks "How much do
you spend on food per day for
one childy"

®How much do you spend on food
per day for four children and
for nine children?"

The teacher asks one of tre
learners to do the calculation
on the blackboard and corrects
if necessary,

)earners discuss the following

AXV

to first read them aloud, then

T

wo T

Learners diascuss

| importance of food Zcor

children

Learners read aloud

; Flennelgragh

then write down in the

copy-books.

Learners
gquestion.

answer first

Learnsrs calculate ex-
penditure for:

one child .

four children

nine children

One learner calculates

on the black board,




xxvi

The teacher asks "How much do
JOU spend on rovod for sseh
child per month consisting of
30 dayge"

" How much do you
menth for 10

Spend per
chiloren?h

learners
on expen-
gmall -

larpe-gized

The teacher asxsg the
Lo dray conclusions
ture of food of a8
Zed family and =
amily.

-

L
g,
gi

Clothing

The teacher initiates discuss-
ilcn on clothing by asiing “"How
much do you spend on elothing
(buying, Washlng , ilroning, etc)
for one child per month?®

The teacher writes down ihe
sxpenditure,

The teacher asks "How much do
Jou spend on clothing for 10
children per month??

The teacher auks one of the
lesrners to calculste on black
board and corrects if necessary

The teacher asics the learners
©o draw coneclusions 23 far naa
eXpenditure on clothing is
tonecerned .

sdueatiog n

-he teacher initiates discuss-~
lon on exgenditure for educa~
tion of children by gsking: ~
z. "Jho has zent flve children
to schnooul?®
Z. "How much do you spend on
thelr sducation per month?"
Ine teacher asks "How much
ould you spend on one chila
e month for his educationg®

anrd.

Learners 8. ras
Own cohclusiosna,

Lesrners

Eive supgempe
icns, -

Learners copy in their
COony DocKs,

Lesrners caleculate in
their cooy books.

One learnsr calculeates
on the bliack board.

Learners express their
own conclusions.

The learner who hesg
five children to 2cinmy
answers and writes fiff”

i

down on the bleck i, !

‘Learners caleulate fim
. their copy books.
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The teacher asks one of ths iOne leserner zzlzmlates
lesrners tc celculate on the ion black boars

plack boasrd and corrects if
Necessary.

The teacher asgs the lsarners
to draw conclusilons as far as
expenditure on sducation of

their children for a small- e
sized fcﬁllj as compared with |
a2 large-sized family, :

Learners eXpress Lheir
town conclusicns.

i

Summary i

The teacher summarises the ‘Learners answer cuesticns
expenditure on one child per ;Ior developing sumzary and
month on focod, clothing and jwrlte it down in their

sducation and writes 1t on the! jecopy bouks.
black board, i
!
The teacher asks the learners ;Learners total the
to total the expenditure for |expenditure.
one child per month on food,
clothing and education. ;

|
The teacher asks one of the :One learner totals the
learners to total the expend- |expenditure for one child
iture on the black board and on the black board,
corrects 1t if necessary.

The teacher leads the discuss-|Learners psrticipate in
ion on the need for a small the discussion.
femily to 1limit the expendi- ¢ '
ture in relation to the income
of a family end highlight the
reasons for doing so.

The teacher writes the summary,Learners write the

of discussion on black board Iisummary in thelr copy
snd zsks the learners to copy (books and take it home,
it and share this information !

with their families and neigh-:

bours. ;
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Period 2. Programmed Ipnstruction (L5 minutes)

The tescher distributes to each! " RBooklets

1ecarner a copy of the boocklet 3 { Proprammed
OBy = b il

prepared following the method | . Instruction/

of progpranmed instruction.

He explains how TO use this
booklet, giving as an example :
the first page and ansWwering : :
 the ousstion formulated on

this page.

The teacher strongly recon- ;
mends not to look on the nsii
sage for the answer. Each ;
learner should try his best :
to find an snswer by himself.

1
1
i
i

i
1
i

for enswering blank and
proceed to the following pagé. |

Ti:¢ teacher invites the '3he learncrs ask for
lesrners te start reading the clarification 1f need-|
booklet and to find answers =d and sbart resding 1
to &1l questions. If the _ths bookleb and E
learners are not able to find - answering the cuFrat- |
an snswer they leave the spage ! ions silently. |
| i

3
3
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TV o o
PRATRST D PO
et g i D) PO,

I '\'-‘TC'\ ot TAMNTTITY b
TH X I\BO JI‘L,,. :

e S e/

Ghoose the the DO B e
altermatives:
L. What 1is
2. Why doeg the health =7 +ne mother who often gi7zs birth
deel daey
1. Due to 1zex of food,.
2. Due tc capu of attention by barerts
3. Due to cirgTant logs of olood,
. Due tg SveErvwerking.
3. Why do children WEe a7z torn close to ¢rie another

always get sick?

L. Due to 1zpv ar ERod,
2. Due to lack of dltention by parents,
3. Due to Lack of time and energy

of the mother to Look after the
children.
Y. Due to high expenditure for the househoid.

—. Why has the small family become +he suggested model

family?

1. To helyp lighten the family burden,

2. To increase feully income,

3. To ease the bringing up of children.

b, To lessgen constant guarrels by parents,

"+ In a small family

1. The feeling of parents! love and care cam
be concentrated,

2. Parents' love decresses,

3. Haogpiness or femily will pe harmfu?,

LY. The Tamily income will be lass,



XXX

T1. ON TEACHING METHODOI. -
foose the most appropriate answer from the folledias

A
L

natives:

o

. After attending the functional literacy classes what
you think sbout tne metheds used by the teachers?
s, Too hard for me because the tzachers used too @an
unknown words.
h, Interssting because the teachers usad examples Zua
the nrescntatiocns.
. I know the subject slready and as such am nct

interasted.
Too many exampl
subjsct.

o

e

that are no

t pertinent tha

. For some time vou have been studylng Tami ily planning,
agricultur69 ete. linked with functionsl ‘1ueracy.

4 ut gnethodology used by bthe teschers, dc vou think

t:
he ; L £ Ien
stated the problexs 1o b taught?

c. The teachers taugri z¥ guestion-and-answer 2r3 then
group dleU&%lOﬂ’

d, The teac“els agkes —+s learnars about the subjisct
of related problens fszced by the learpers and. GESR
discussed 1t7

. What is the best and most zuitable method for you amnchg
the four mentioned zicvs®
a or kh or ¢ cCT e
. vou think that the

2. The tzachers ask about problems cf the learners and
then conduct the educational e"peri:nces according
to the problems

h. The teachers lecture the clags from pamphlats,
nooklets ete. distributed by the Fanily Planning
Agsceclations.

&y Th@ teachers concentrate on lectures using materials

rom the hamlets.

d. All of the shove metnods are proper.

-~
T
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“hat do yvou think about ths =mstr-5:21-—- Zz2d by the

Teachera?

L] - » ] X
. Lae teachere ar

= iigie b
3. Generally it is good
2. Interesting becsus
2. I am unattentive b

by the teschers is ¢




BVALUATION SHuET
OBSERVATION CHECK LIST

BELEMENTS TO OBGHIVE

<.mooamoca falr  poor V.poop A,
(5) () (1) »mv nwu

I S s v e

qq
HeR

H.‘mmmmmm+‘smﬁwmmﬁwc: bowaydy {0 subjeat,

2. The ‘ccorzf.:c ol’ Creating Learning wxXparienac

T o cituation (motivationai techiuiguo),
R — Sp— e — 3. Physical movements and zestures and b
relation.
. e s . Y. Involvement of the learner's in the discussion,
e —— - — 5. Overall Preparation on the subject,
B. The Methodology
— s wmgmma o —_— L. Teacher'g understanding of the teaching
methodology .,
— — e — 2. Teacher's avplication of the teaching methcdology.
S— — - — — 3. m:wdmg%www% of the methods used,
— S e — “. Kelevance of the methodology,
b o— — —_— —— S e msaamawmmﬁwoz of the subject,
H >o Ihe Learners
B — . e l. Response to motivation,
S —_— — 2. Response to the subject matter ang content,
e — I —— — 3 wmwwwowbmdwos in the discussion,
— oo ey L — Y. Reaction to the main message conveyed .,
—_— By o — 5. Reaction to the teaching methods.
The Audip Visuail Aids
e S e — —— L. Sequencs of pPresentation,
vea sy SR e e 2. Techniques of Presentation,
— 5 " S e 3. Subject content.,
—— e g — . Clarify of the audic visual aids as to the
visual Perception of the learner,
gy e — 5. Relevance of Aaudio visusl nida matoringg,




SYNTHESTS OF TEE RTPORT

. Introduction

1.

This Regional Field Operational Seminar, jeintly
sponsored Dy the United Hations Educational,
Scientific and Cultural Organisation and the United
Hations Fund fer Population Activities was organised
in collaboration wit® the iovernment of Indonesia
and in association with the Yiorld Education. It
was held from Februarv 2€ to March 18, 1973, in
three selected villasas in the sub-regency of
Lermbang. Indonesia, with 119 million neople and

an average annual increase of between 2.6% and
2.8%, ig the fifth largest nation in terms of
ponulation. ¥fforts to bromote family planning
started fquite early but it was only in 1969 that

a national family planning programme was adopted.
With this national programme, Indonesia provided

a natural venue for holding this overational
Seminar.

The primary object of this Seminar was to provicde
concrete and diversified field experiences in
functional literacy approaches, orincinles, methods
and technicues carried out within the framework of
an on-going population/family planning programme.
HMore specifically, the Seminar sought to find
brecise answers to the following fundamental
questions:

a. What role can education, particularly
functional literacy, plav in a population/
family olanning programme?

b. How can a functional literacy programme
be linked or integrated with a well-~
structured population/family planning
nroject with its own made-to-measure
objectives and specific content?

€. What is the most suitable strateay to
be adopnted for designing the needed
educational programme?

d. What conditions are necessary to integrahn‘
functional literacy and fawily plannimg Rl
terms of principles, educational methods

and techniques?



Answers to the above questions were to be given not
by an expert but by the participants themcelves

the various stages of the functional literacy
Process. To facilitate the search for relevant
answers the particinants were guided by certain
basic assumptions or hypotheses,

A field operational seminar is a practicatl
exercise in multi-disciplinary training ac-

aquired in the field, by and through actual tasks
involving actuyal concrete preoblems., It ig also

an exercise covering the whole functional literacy
process in an abridged form -~ from the studv and
analysis of a given situation to the evaluation of
the educational activities undertaken during the
exercise. It provides the participants with
situations in which thev exchange knowledge and
know-how, skills ang comdetences. It is a
collective search and at the same timz, a self-
training exerciss in vhich the participants
jointly and Progressively analyse, discuss, test
different approaches and find answers to cuestions
relating to the reole of education within a given
situation, in thig case, a family rlanning programme.
The operational objectives of the exercise were
derived from the Indonesian nationail family
planning programme and the operational structure
was provided by the existing programme of
community and adult education.

The field operational Seminar was attended by

' 8pecialists from the seven Asian countries of

Bangladesh, India, Indonesia, Iran, Malavysia,

the Philippines and Thailand, representing
various disciplines, e.9., adult education,
pPopulation education ang family rlanning, social
science, curriculum development, teacher training

" and research and evaluation.

To facilitate diversification in the approaches ammll
inplementation of the educational Programme, the -

~participants were divided into three multl—dlscmgﬁr'

linary teams. Tach team selected a desa (villaupel
within the sub-regency of Lembang in which to
carry out its own field experiment. Team A
selected the village of Cikahuripan, Teap B,

the village of Cibodas, and Team C, the village



of Cibogo. TFach tear, as an autonomous group,
worked out, in & non-dirsctive wav, the functional
literacy process it wanted to follow in order to
solve the problems and meet the needs of their
respective villaces in populatiom/family zlanning.
This procedurs is based on the princinle that
diversity of oneration leads to Creativitv ang
innovation,

The teams uvtiliseg in full the 2Xo2rtisas at their
disnozal in Carrving out the work they planned to
do. They studied exizting docunmente and listened
to the presentation of ranrers on adult aoducation
ané family planning, bHoth at the national ang
district levels. They conducted fisld eXperirents,
studied the various asnects of the environment, and
identifieqd problems that hindered the effactive
implementation of the family blanning Drogramre
vhich called for an educaticnal intervention. In
all these activities each teanm member had the
Opportunity to practise 2ll phases of fieldwork
and exchange exnartisae.

At the end of cach weeK, each team gathered in a
Plenary session to render a report on what had
been done, how and why it was done, and what results

vere achieved. A final repert was prepared, discussed,

and distrikuted to all the participants at the end
of the Seminar.

Operational Procedures

During the three-week Seminar the ollowing operational

L)

brocedures, which served ag guidelines in determining
the directions and activities of the three teams, were

adopted:
1. Study of the Environment

a. The study wag conducted in relation to the
family pPlanning programme and its requirememts
oth at macro- ang micro~ievels. The purpose
of the studv was to identify trends and
Proizlems that impede the implementation of
the pregramme and to define priorities =
would serve as a basisg for the formulatiem
of educational objectives. The envirommewsl



was understood in a particular context, as an
active interaction hetween the various ohysical
and human factors, such as demographic, psvcholo-
gical, socio-economic, cultural, on the one hand,
and the external factors of change on the other.

The study of the environment in which the three
teams participated involved three elements as
follow:-

(1) Collection, analysis and discussion
of basic documents related to ponulation/
family planning and adult education in
Indonesia. Available publications,
documents ané research sztudies related to
the two areas were collected from govarnment
as well as private educational institutions
and placed in the library of the National
Community Fducation Training-Centre at
Jayagiri, where most of the Seminar sessions
were conducted. These nublications were
made availakle to all the participants.
Two substantial monographs, one on the
national familv planning programme, its
cbjectives, programmes and problems, and
the other on the national adult education
proaramme including literacy and rost-
literacy in Indonesia, were also presented
and discussed. These two monoqraphs
provided the training exercise with the
necessary infrastructure within which its
operation was to be conducted and carried
out.

{(2) Documentation on the organised nrogrammes
of population/familvy planning at the sub-
regency ievel. Technicians and other
responsible cofficials concerned with
family planning in the Lembang area were
invited to discuss and/or explain to the
participants the ohjectives, programmes
and oroblems of fawily planning. To
supplement the information thus obtaimed,
a field visit to a family planning climic
in Lembang was also made. The data amd
information gathered through these two
activities were used in drawing up a pre-
liminary picture of the familv plamming
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nrocramme in the area which covers the
three villages selected for conducting
the experiment on functional literacy

ilinked with population/family rlanning.

{3) Visits to the three selected villages.
Phe visits of the turee teams to their
resnective villages were meant to intro-
duce the team members to the villaage
heads and other responsible peonle in the
cormunity for the nurposc of establishing
raonort. The warm reception raceived
from the peonle was an indication not
only of the typical hospitality but also
of the willingness of the villagers to
coonerate in the study. The visits to
the village also gave the team menmbers
an opportunity to survey the prospective
target groups to determine the education-
al nreofile of the would-be learners ané
to get a ‘feeling” and glohal nerception
of the villavss. -

c. The bhasic documents and the field visits vere
:eant to provide each team with a set of assmEp-
ticns or »reliminary research hypotheses to serve
as hases for the elaboration of survey instruments
and as guides in determining future actions and
directions.

Using the major problems identified in the survey of
the villages, which impede the effective implementation
of a family olanning programme, each team set un an
educational programme which included the formulatiom of
relevant objectives, preparation of teaching units,
audio-visual materials and other teaching aids, selac-
tion of appropriate methods and nrocedures, ané selec—
tion and training of local literacy teachers.

Imnlementation and Evaluation

uach team carried out its educational prograzmes Syl Rscomr--
ing an elaborate plan that had been drawn up for e
purpose. An evaluation of the educational proENe
was also made by each team for the purpose of FikEinc
out the strengths or weaknesses of the process meed Lo
achieve effective inteqration of functional Literacy

and family planning.
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Ca Comparative inalysis of Apnroaches, ilethods and
hchievenents

i. Study of the Invironmen

a. wethods and Tools Used:

8 (1) Feollowing almost similar steps - the three
teams took great interest in stwfvirg the
environment at all levels. 1t the paticnal
level, documsnts dealing with the mational
nroasyzrme of family niannine ani atult
education wers discussed anc apalyﬁeﬂ
ro mecertain sensral objsctives, pwojects
and problams. The purose of he sady
at thiz level was to see the ~ossibility
of intrecducing a functional literacy
component to the programms as & T R
of epsuring more effective imrlerontaton
of the plenned vrojects and activitims,

(z} &t the Aistrict or subwregency level
publications were atudtied, . fanily
nlanning clinic was visited and the
technicians of the clinic were inter-
viewsd to know tholr nroarammeds angd
rroblems.

13) 7 aenerzl framework of the zdult educatiom
and family planning ?rogramme: &
sho wwnq rhe aoals, targets, prograrmes E
sroklems as presented Dy he consul tamirs s

le”Cﬁtec halow:

PRCGRAMIL ADULT TRUCATION/
LITERACY

Goals Develonmant of denocratic Imoroved sl .
and erlighteneﬂ citizens, educatiom, Hewel
of qood character, and of livimg, omality
reqﬂonmi’rllluf for »ro-~ of life el The
woting community walfars. nseonle.

-
.
P
-«



Projeats
Programmes

fradication of illiteracy

Inteqration of civic res-
consihility knowledas,
vocational z=2kill and
family life developrent
with adult education

Iiteracy ond wost literacy

courseas

Develoornent of villace
libraries :

Vocational and indus-
trial courses

Vomen's classes in
farrilv education

sstahlishrent of
cowmunity education
caentres

Lack of funds
Geographic difficulties
Jiversity of languages

Lack of proficiency among
volunteer teachers

Wich dronout rate in
ﬂJl education clagoes

Tetzl of & million
accartors in 5
vears

At least 1 million
zccentors ner
vear

Tublic informaticn
through mass media

Serninars, worksheoes,
aroun talks and
com@unity -oriantes
campaions

UIse of trained
field workerz toO
visit eligikle
counles in their
homes

Population edu-
cation in school
and out of school

fztting up of
familv planning
clinics to pnrovide
services

Cultural factars:
early age of
marriage, cesime

For qonsf ubﬂmmmn

torm Iovw Hexel of
sducat-ium, Jo-
stamiamil of 1iving,
nse off children in
the Labour force.
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At the micro-level, which was the chiect

of the educational i ntervention, the *eams
uzed individual or gqroun interviers, dirsct
onservation and ouestionnaires in collecting
the data desired. Thage data dealt with the
egconomic, sccial and cuétvrai asnzcts of the
village where the fi#l% 2rercises were cone
ducted to gaburr cones svidence of the
existence of ms i ifiaf 2t +he
naticnal level iltan and tectpicians,
to grasp their human dimensions in terrms of
rnovledgs, attitudszs o ‘ ] cors tommards
familv vlannine. and tuel bLehaviour, to
identify the wouls Ha

to cailact dats u enaration
and crentation tal Trograme
on fu'ﬂtlaﬁQL lizer milw

N v,.ch}hElI".g a

¢ tean:s tock graat cafe i
snective survey inst ik
¢ their ~ueationnai &
their villaces © 73, L ;
anc the nscople in W = o
nr and to g2t a “fael izacz,
Thev vigited the exis sting liters S532%
to see their operaticn., Inforp newy
i:al"-ﬂf‘i with some people, bHo Vonan,
o understand t views a lannimer,
%}ﬁﬂa gloral mercentions of -
gether with the ﬁrkil ems ids the
rational and district level e Tases
for the formulation of tha jons
naires. The triad
out on oa gmalil
different from the H*OW“S
to deternire their validi 4 ility.
On the bz o the results out,
the teams ¥ ooTues te suit
the unders theiv v arced
aroups and neces: or e
educaticnal to he
ction of Tarcet grouns for + Field Survews

Tear zrphd el 2l "arhléng pte
cetﬁfwjl it mgoniation It




(2)

(3)

{2}

identified four main classes of respondents,
namely; seven opinion leaders, four marriad
adults (male and female) beyond the child-
hearing agce, fifteen married adults within
the childbearing age, and nine unmarried .
adults and adolescents. These groups are
deemed important hecauvse thev would he the
taragets of the educational activities and
also because they weould nave a very strong s
influence on the outgomes of such activitie

Tearm P decided to use random samnling tc o2

its tﬂrﬁot norulation. Fiftv-eight meoﬂlﬂ
were selected at random repre: anting 25 rales
with ages ranging batireen 20-6L vears, and

33 females with ages ranging from 17 to 65
vears, ome unmarried and some bevond the
childbearing age. Excert for nine women whose
ages rvanged from 4(~%5, all the resnondents
ware within the repreoductive age droun.
Included in this groun are villaue leaders an”
school teachers.

testing its draft cuestionnaire om
anondents, Teanm £ desired to gest 2 et 4

)]

‘D (81

rfte
T or

ol

-
10
samnle of the total number of hcu?v“oliﬂ in
the community by using judgmental or purcese-
fu2l samoling. The total number of resnom-
dents was 3%, belonging tc both sexes,
parried and unmarried, falling within the

age range of 14-45, and most of whom are
illiterate and semi-literate.

of the Surveys: “

In the tabulaticn and analvsis of the

data obtained in thelr survevs, the teans
focused their attention only on certzin abeas
which thev congidered vital to the edncak-imnal
ﬁrogramm_

7he findings revesaled manv sinilarities
setween the three villages. Thev are alf
farming areas with most of the cult 3wl
lands devoted to vegetakle qrov1nuﬂ yﬁuﬂﬂapﬂ
three crops a vear. 0Only a small powkies of
the land is dsvoted to rice cul*lvatmmm
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Fruit tree" arc in abundance in the three
villaqeuo he size of the cultivated lands
is gpnerg1lv small hut the use of fertilisers
te increase vield is generallv coomen.,

t3) The villages havas %UQ5HEﬁg at loast ome
religious school and one or tvo sim~vear
government elemantary schools,

{4} There in ro farilyv nla ning ﬂ?vqlc Emn amme
of thess villassa., ©Tha clinic located wi
Lerbang and thcese in -ﬁndvna serve the Hewil-
clanring noeds of aceo vtors fro— the williage: .
In the village of 2j it via
thw 2 tr31“61 50
vigits which ars

{5) The probhlems ilentified in the three e
are alsc very =irilar, revolvine 1‘“ﬁﬂ1m'ummnmﬂ
the folloving: -

~difficult sccnomic condiftions

»lov nriority civen to aducation, low
leval of ecucation. and lanses intg °
illiteracv:

~early wmarriace.

~high rate of aecpulation growth and Jdesime
for more children - esnecially sonsz:

~high level of acc antance of the cocncemt
of family ﬁJannlnf but very low razte off
adontlon of the practices recommendad br
the Rational Coordinatine roard of Tamily
rlcnnlnqy counled with the lack of
knowledge of the “why” snd “hoy’ £ T lge
planning methods.

nducational Imoplications of the furveys: L

The findings of the SUrvevs ara indicative of the
kind of sducational programmes that should be de

sioned for the peonle in the villages of Cikal
ClaOdD” and r“:s_n-:)r;;.f»oa If the Pducqblnngl activi
to he effective in nramotlnr a successful
Family nlanning orogramme in the villages memn
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such activities must be tailored to reflect the
raal situations, felt neads and prohler:s of the

peonle. The problems of difficult economic

conditions, low nriority given to educaticn and

low level of education, =arly marriage, low rate of
adontion of recommended familv nlanning —ractices,

and lack of knowvledaoe of fawmily vlannine methods shoul:l
find expression in the educational and traimine o
‘ectives, and in the instructional sctivities teo b=
davelorpead,

3. The Fducational Prograftime

d. The second week cof the Saminar was devoted to
designing an apnronrizte educational procrasmee. The
teams went through the successive steps of carriculum
developnment fellowing the problem-orientsd apomoach
as descriibed below:

{1) Selecting and defining the nducational =nd
training ohjectives:

(2) ©Fasaé on the orobhlems identified in itts
survey, Team A formulated dznsral objectiwes
that are learner-centred. Iriefly, these
general objectives are directed tovards
improving the learnex’s canability for ra~
tional thinking, crsativity and sound deerisior-
making; strenothaning his role in democwrstic
digcusszion and groupn rlanning; increasimg
his awareness of his economic notential il
ability to utilise resources nmors effectiwely.
helping himn overcome the inhibiticnz of
outmoded hellefs and nractices and o
opennass to new ideas and innovations;
deenening hils knowladoe of family »lammieey,
its methods and zervices; and helpipg %k
develon deer convictions as to the imposties
of planning the familv =ize.

(b} The above objectives were translated fwims
rore specific onas in terms of skills,
Faowledge and attituvdes., This would iy
in identifving the subject matter, ¥
appropriate teaching methodology zmill'W
gvstem of =svaluation needed.




(c)

{d}

Phile considering the rroblem cof family
nlanning in its totality, Team E directed
its attention to the specific orohlems
identified by the survey. The rain
objective was to hring abhout an improvemant
in the socic-cultural and economic life of
the inhabitants of the desa Cibodas by
effecting a change in the nrocreative
watterns througs: a suitanle and carefully
&vglﬁaed gducational Programme Thz nro-
: would nreovide in LC”WDthﬂ n familwv
slanning and ot the same tivre develon skills
in reading,; writing, matheratics, visual
reycention and cral sxoression in an

2grated nrogramme. [fore specifi
adonten the fol1ow13¢ GoJect

ically
ives -

i. To devalon Ppoﬁicfg@ and uﬂie“'tand1ﬁﬂ
of the faCtor” aa31nq varid rooulatlon
arowth and their lﬁp act on th= socio-
cultural ané economic life of the
pecole:

i o develon hnowledre and understanding of

the c¢lose reletionzchin hetween family
gize and living standards;

i1i To develop nroper attitudes towards family
hlannlﬂg and insgire the vecple to hecome
accentors.

!‘:5

Tha general objective adopted hy Team C

wvas to sustain and strencthen motivation in
fanily pnlanning . This obivjective was broken
into eight snecific ones swmarized as follows:

i To develor the idsa that family planning
means preventing unwanted pregnancies,
spacing childbirth, helping sub-fertile
counles beget children, and reaspcnsilkle
Parenthood;

L To discuss man-to-land ratios in relaiime
to the auner of people in the v111@gmﬁ

iii To discusg the emotional strencths ﬂ?&
amall family size in relation to hompd—
ness, mutual attachment and naremiall



{2)

()

love andg care:

iy To understand that chll'rnn in a kig
family have Tower chwnces to acruire the
Droper education to enghi @ ther to coneg
with nodern <mvasonﬂmn*s_

V. To e akle to read ang understand
Dertinent 1ﬁFfrﬁatlong smrart and
discuss idess, apd internret “1CtOrlll
SYTisols and gsages anout fami 1lv
#lanning;

Vi To be able to write in 31wn¢ﬂ sentencas
Che'lg mRrsonal cpinion jin farliv nlannin ne;

O be able o makte Simnle C&lCUiathh"
in relat*iosn with &a1la iife pProxlers

4

E-l-
bt
- =

,.'7 : .g =
ning the taraet groues for tae eﬂquftoqcl

W’c teamq tock mreat care in studying Lbeir
Arge grours for thair llterahy classe .
Team i aﬂtlnlﬁtﬁﬁnn a literacy test to
detﬂrmlnp the 11t=>racw leval of their students.
A ’0L1vat10n taest =g Y ow their degras of
motivaticon to attens f11cracv classes, ang 2
Inowledas test to fipg out their lave] of
kuﬂ"iFOQE abeout famije Planning.  Team n ales
ﬂam;ﬁ¢eie?ﬂﬂ Lo tegts . onm, on literacy;
anda uc Othar, on Encwledoe alhout heliefs
and attitudes towrards tamily planning

o

L4

Tean ¢ conductead LWe tvaes of tests: 2
viguasl Dercention test, to find out how

PEONla nerceive Visual Materials ang identify
SORe elements of their -ﬁvcwoloqchl world; amc
a lltrracv test to detﬁrminﬁ tha i1+eracw
lavelis of thaeir respendents

In choosing theiy tarcet audichce. the e
teams followga different un“r0acch o
A considered th2 thrae llte'mCV Cclasgesg
currently heing conductadg ip Cirabmrimems anc
sealected one of thege classes ag itw ®awron+:
9roup. The usze of this class | Yould oltviato
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the proklem of Setting un new clazses which
probal:ly could not he sustained. The total
class enrolment sias twenty six. of vhieh
four were males and twenty-twvo ferales,
Jighty-eight fercent wvare married.

Team B chose to form two new clz2sz=z, one for
men and anothar for women. The adult students
vere selected from 44 family »lanning oro-

#pects identified in +the fleld survew, iy
the total number of studants, 0 ey rales anf

25 were females. #11 werz parried excent
for 4 young women.

Considering ke limitations of time, ranrower
and resources. Teas o chiosa the two on-going
literacy claszes inp the hamlets of Cihedug
and Cilumber with a tetal enrolwment of 47,

20 of whom vers ferales and 27 of whom wvere
males. -

(3) Construction of Instructioenal Units

(a)

{b)

After determinipg the target groups for

the aducational interventionp the teans

then procesdesd to »renare the technical and
soclo-educational contants of the curriculum
coxrresponding to the training ohjectives they
had formulated. TFor this nurpose, they used
the information ana deta collected through
the survevs conducted at various levelg.
Instructional learning units, teacher’a
guides and technical cards were prevarad
utilizine the varie? exnertise of the team
members.  Thea instructional units also
indicated the most anpropriate methods and
evaluative procedures to be uzed.

The teams adopted the nrohlem-golving
approach, which is the core c¢f functional
literacy, in implementing their instructional
units. This approach emphasises twaq 2asic
princinles, namely, convergence and inte~
gration. . ‘onvergence means that all relewaigs
facts and information shoulg converge to -
inmpart, through reading, writing ang calgmi=
~ating a clear understanding of the 2ol
and their solutions. Integration meams Wi

e
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the communication skills, ~oral, wvisual

and written/printeg Communications shculd ke
integrated with other educational activities
in one globzl annroach,

Eased on the objectivas, Lean identifiag
four content areas: literacy; occunationsl
possihilitiesx family nlanning ang Luman
develonment, Torics under each area for
instructional DUrToses wers identifiag ang
Cifferent strategiss for constructine learning
eXperisnces vare dsvelonad BY thae team. Four
instructional units were finally adeonted as
follow: (4) Airly structured lesson. (ii)
Lupnaet show: (iid) groun discussion: and (iv)
Cxperiential story»telling,

Team B defined five curriculay 2Leas hass? on
the prollerns identifiea. (1} Basic dermograzhic
knowledge; 1igd 3 Relationghip betwean pDoDulas-
tion orowth and zocnomic dev&lopment; 2 d.da )
Fopulatien Trowth and social, cultural and
religious aspects; (iv) Fopulation growth amd
ecological harmonv: ang (v} Zolutions of
Porulation growen nrobhlems throumh fapile
nlanningb Prom thesas hroad areas the tearm
devaloned instructional units Snecifically
Jeared to the pProhlems of family plannine in
Cikodas, Three units vere selected for the
practical demeonstration in functional literacw
teaching,

In pursuance of thair instructional
objectives Team © developed four learning
GXreriences., The first twe dealt with the
concepts of family planning; the third, withm
the conzeauences CE wovnulation increase in
relation to availanie cultivahle land, snd the
fourth, with the comparative exnenditures rar
month bhetveen a largs-and g small-- ize familw.

Chioice and formulation of methods ang techn o -
The rationale for cheice of methods or nppg-
cedures for vorking out the educational act-fiomm
was largely determpined Y the objectives

and the instructional units or learrning
experiences that formed thne educational rararmes
deéiqnﬁd by each team. The survasorsg rewveale” *+haot
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to develor the skill of visual message vercen-
«tion. To strengthen the shkill of rezding

comprehension, a booklet on nroora—=re in-

struction was uged with excellent results

in one class.

{g) Fducational aids: The thres teams cregared
and made use of the varietv cf sducational
aids to make their vractical toachimg descm-
stration worae intaresting and to helw pmt the
message across e tha learners in an GEse,
attractive way. The educational alds wemme
considered as an integral part of the miﬂ“
cational programme, 211 the teams usedl
vosters, flashcerds, flannel hoards, IR
strationg and drawings. Team 2 also pewesigl
a nunpet show. Team ¥ was ready wvith a.f
striv but the abszence of electricitv im I
prevented its being used. Tean C ussd £l
boards, reading texts, programmed instraey
hooks, f£lip books and others. Host of the™
instructiocnal aids were produced on the mﬁﬂ&
hy local artists

a.

The selection and training of local teachers for
functicnal literacy claszses is a crucial decisiom

‘to make The success of any functional literacy

class denends on the level of competence of the
teachers chosen. It is for this reason that creat
care was given to the crientation of the teachers
racruited for this training exercise.

¥hile there was no set criteria for selection, it -
was clecar that the teams chose their teachers on e .
basis of the following: e

- Proficiency in the Sundanzse language so that Ehﬂ!
could communicate freelyy lead discussions and
disseminate teaching knowledge:

- Recruited from the village where they are goims
to teach;
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- Experience in teaching literacy classes-
= Knowledos ahout family nlanning.

The three teams decided that the teachers showmld
participate in all ohases of the educatiomal
exercise~planning the teaching units or learnineg
aXperiences and vrenaring instructinnal materials

and aidz. Team 2 conducted a ona-—dav traimieg
session for its teachers, The training wves fSocosed
on how to tezch functional literacy lirked wilh
population education ang family vianning, meimile anc
techniques e€sovecially in conducting groon dis fons .

using puppets and ex¥perientinal storv tellmmmm

Tean o conducted an intensive course in il
literacy teaching, thanks to the bresence of Sl
functicnal literacy specinliztse connacted with "W
Torld Lxperimental Literacy ¥rogramme, tio o
strated how to teach a functional literaev o a
how to prepare a teaching unit and the n2terials
naeded for functional literacy, how to concuct a
group discussion and Lov o integrate cormuni
ard literacy skills in functional titeracy 1:imnike
family w»lanning., 99 demonstrations vars s
effective that afier slzcumsing a Few noints
one of the teacher trainees velunteered te do the
denmonstration himnels. smart from this Dind of
training, the aims of thie Seaminsy and thz ecoca- .
tional prograwmmes and Tamily nlanning concerts weme
stressed. The teanm conducted daily training .
exerciscs before each unit was to e taught.

A b

e

In team €, a menler of the team darmonstrated its
first learning experience unit in the literacw
before the teacher trainees. Then everv day bef
the actual teaching, tho teachers were given o
tation in the content and procadure in present
followed bv actual nracticum,

Implementation: The thirea and last week
was devoted to the implementaticn and evalo
the functional literacy programmes in tre &
ed villages. The three teans carried ocut
tive programmes and appliiad the various =48
procedures they had vlanned.
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b. Evaluation:

(1) Svaluation is considered as a continuous process.
Baged on this concent, the three teams endeavoured
tc make a continucus agsessment of their educa-
tional activities, They conducted survevs at the
beginning of the prograime to establish baseline
data,. tried out their instructional units, matsrials
and aids to determine their relevance angd suitabi-
lity, nd applied tests refore and after each
activity to gauge the progress made.

(2) The aimn of the evalvaticn exercise was twoefold-
Lo provide tihe rarticipants with training in the
iate evaluation tools: and

ed in assessing the

prenaration of acpronria
to utilise the tools Drena:

educational exercise,

k]

¢

(3) It was difficult to evaluate the total sducatiopal
pregramme of the operational g2izinar., As Team =
pointed cut, at lean+ twe factors contrituted to
thisg diffionlty, First, the time was too short,
especially the time allotted to the imvlemerntation
of the instructiona:l grorcise, econdly. there
was the nreblem of compunication which might hawe
increased the degree of hias that inevitabliv occurs
in a studw invelving larce numbers of reonie romne-
senting diverse linguistic andg socic-cultural
backgrounds. ‘fwars of these limitations, the thwee
teams, however, exerted much effort in trving to
nake a meanincful asgessment of their zducatiomal
endeavour,

(¢) The evaluation tocls Preparad and used by the thewe
teams were very similayr. The three teans ademimig—
tered ore-tests to fetermine the literacv levelsg
{reading, writing and mameracy) and knowledge of amd
attitndes towards fawily planning amoneg their
resnective targat groups. Thay also adninictemsd
Post-tests to establish Jdats 45 A bacis for dpe
termining nrogress wads after the implementatiom
of the educational activity. Teams: A, T and € ped
direct obrervation with the aid of an " obserwaltioe
checklist to assess tzrching-isarning of feckimmes:.

{5) There are very close similarities in the e
that the three teams tried to evaluate. Thew all
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focused their evaluation on course content,
teacher, methodology, ?earner and teaching

naterials
tion of

and aids. Team ' irncluded an evalua-

he physical setting of the classes,

some of the significant findings of the evaluation

ayre :

Tﬁa er:

Course 0

The teachers taught as thev were trained
in functional literacy mstiods. They
demonstrated great interest and qanerdteﬂ
much enthusiacm among their adult students.
They have gained more confidence and
comuwetence through rore intense traininc.

ge used and course content

ntent: The langn
ware found to b

a2
e suited to the level of
the students and

were interesting to thom.

Hethodologv: The reticd was the anclication of

Learners

Teaching iaterials and

“Functional *1taracy techniques. Informal
croun discuzsions resulted in greater
marticipation without anv reservation
viiereas initislle the learners showed
vreference for the lecture and cuestion-
and-ansvar rathods.  After exposure

Lo the »nrellsy- olving and incuirv
approach, they preferred the new methoé.

£

The adult students were noted to hava
'rc)‘v’f“*i “ign*ntndntlv in their literacvw

ills ar well as in knowledge and under-—

ndine about familv olanning. They

ve shown 2 keen desire to know mora:

hey have doveloned a better understandimo

zhout their micconcentions, narticularly

azout larve i

1)) rﬂ iRt
aal ‘f b
ili' P

s
o
U

f-e- .

4z Learners showed mmch
interest in visual aids depicting theiwr
own surrcuicings and environment. The
teaching aids used cartured the imagi-
.ation of the students whish led tivme #o
particinate mors actively in the dis—
cussicns.
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(7) Team B said their classes could mot comtinue
the preferred circular arrangement becaumse so many
v:llaqerﬂ becane intereste? amd spontaneously
joined the classes

Conclusions i

1. From the reports of the three teams the Foil e oD~
clusions have been cvident:

(a) Punctional literacy is an euncationzl pem

_ intellectual training 1n critical thinkime SINT
nterpreting, innovating. -~-- in short,

to learn. It goes far kevond mere trainiwg:
anility to read, write and reckon. It prow
lsarner with oraganiced exwevicnces desicmed
their knowledge, heliefs, attitudes, vilueSe
and hehaviour. 2

inh) The ultirate goal of functional literacy is =mob 4
to help 1né1v1ﬁuals to hacowme in Pllybthaliy ’
but alsoc to provide an aducative cormunity <l
and to create an ewvzrcnnLﬁt where litzracy
are meaningful and useful in dealing with Jailg -
nroklems. =k

(¢} The values of functional literacy ars found mm
contritutions to national development programmes A
its abilitv to create the kinds of nersonal o

"
-
.
ﬂ *,

i
and skills which nromote hoth individual and
welfare,

(d)y A functlanal literacy nroaramme is gcared o i
rective as well as individual neads. It is s .
apecific in that it is differs atiated aﬂcordlmg ﬁl&
the environment and adjusted to th2 specific
nf the target group. Functional literacy as
other educational programmes should be based om
real problewms faced by the learners in relatiow
socio=cocononic environment.

In order for a funchional literacy nrograrme §
fully =zffective it must reflact the hores 3 -
of the vecole for vhom it 1ls designed. IC us st ely
mest their needs and znzvay their nroblems.
and needs are translated intce zducational
objectives expressed in terms of knowledoge, mwtlu-‘

0
"

1
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attitudes, wmental skills, -nd abilities that +4e lezrner
should accuire through reading, writing, arithmetic,
visual percention and cral exnression.

A . functional literacy orograrme stems from the study
of a srecific Dnv1ronment exposed to a given problem
situation - in this case, the need for family Dlannlpa
nased on identified behavioural olxjectives, a “made-to-
measure’ educational Trogramre is evolved, aimed at
soiving the nroblers previcusly identifieqd. Literacy
tral_lnq i3 thus not an isolatad separate operation,

let alone 2n end in itself, kut is fullv intecrrated
within eac!. le erning ex-erience.

It was cbserve! tirat if f£» ¥ »lanning knovledge is
integrated t1tr1n the less mians 111¢h are nop-~
traditional and vhich enny hiqh Legree of nartici-
ation and 1avol‘ erent cf the learners, the m2ssage
could ke convev:? apg unders.ocﬁ effectivelv, The
maxiwmization of tha learnars’ involverent and Dartieci-
sation in the learning ~rocszs is the kev to zsuccess
of the functional liter=cv anmroach.
The immortance of train ¢ alil rsonnel invelved im
functional literacy an e is e& This includes
litervacy tﬂachﬂyﬂ; contant <lecialists, and methodg
2008 matarisls specisl & Shua, it was found thak
an intﬁrti;uiulluary % 15 vital to the success
of the training Nrogre - this apouroach +ke

teacher i3 the guide and stimulator of learning rether
2] 2lv the tranamitter of facts and 1nForrafxunm

It wvas found that the f wohional literacy anrroach

can e instrumnental in ﬂroﬁotinq better unders tam&mn@

nf familv planning and rav be conducive to changes im
opinions, relies 8, attitudas and - hopefully - behawioemr
related to i+,

Instructional materials shonld +tak ke intoc account the
ecucational ~rofile of the learners as well as the

ability of the teachers. One team stressed the
importance of =kill develonmant in vigual ncrcsuhHMQ
as an important factor in the learning rrecess.

There was general recognition of the value of a ﬁﬁ#ﬁm
coerational seminar as an eff ‘ective self-trai
excrcise for specialists, nlanners, literacy tmnnﬂuns
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trainers, evaluators, and Personnel in charge of
daveloning curriculum and eiducationatl materials,

it is essential that Prooravme specialists of other
national develomment programmes be closely associated
with such a seminar sc as to demonstrate how to link
functional literacy with other nation-building
pProgramues.



