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Change in the percentage of 15-year-olds covered by PISA
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Performance trend should be interpreted 
together with the enrolment trend (next slide)
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Assuming that in Indonesia, 15-year-olds not covered by PISA would have 
performed amongst the bottom 75% had they sat the test in 2003

Reading Mathematics Science

Indonesia achieved rapid improvement in access to school, 
without lowering the quality of learning

Fig I.9.5

Average mathematics and science 
performance would have improved by 
11 score points in PISA 2018 compared 
to 2003 if all those15-year-olds that 
were not covered by PISA 2003 sat the 
PISA test at that time 
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17 percentage-points compared to PISA 2009

Level 1a
Level 1b
Level 1c
Below Level 1c

Students at Level 1 or below

Students at Level 2 or above
Level 6
Level 5
Level 4
Level 3
Level 2 

Students’ proficiency in reading
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level of reading proficiency or higher
levels



All girls and boys should learn and 
meet their full potential

…. regardless of their background

Equity 
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Gender gap in performance

Fig II.7.1
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Disadvantaged schools have more resources than advantaged schools

Disadvantaged schools have fewer resources than advantaged schools
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How are students doing?
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Fig I.4.11

Across OECD countries, 12% of 
students reported to speak a language at 
home most of the time that is different 
from the language of assessment.
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Fig II.3.7



And teachers?
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Fig III.5.1
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Particularly for Indonesia 
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